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ABSTRACT 
 
SitiNurMaela. 143221061. Teachers’ Styles In Teaching English On Student At 
MA Al Hikmah 2 Brebes In The Academic Year 2017/2018.A Thesis.Surakarta 
English Education, Islamic Education and Teacher Training Faculty of State 
Islamic Institute of Surakarta. 
Advisor  : ArinaRohmatika, S.Pd.,M.Pd 
Key Word : Teaching, Teaching Style 
The problem in this research is teaching styles should perceivable to 
teacher, there were some teachers who did not know about teaching styles in 
English teaching, on the other hand teaching styles is the most important thing. 
Because understanding our teaching styles would be enhanced if we had a list of 
the elements of style that we use as a basis for examining ourselves.  The 
objective of this research is to knowhow the teachers‟ styles in teaching English 
onstudent at MA Al Hikmah 2 Benda, Sirampog, Brebes.  
This research used a descriptive qualitative method. The research was 
carried out at the MA Al Hikmah 2 Benda, Sirampog, Brebesin Academic year 
2017-2018. The subject of the research was the five female teachers. The data 
source was taken from the observation, interview, questioner and documents. The 
researcher used the analysis involved data reduction, data display and Verification 
and affirmation conclusion.  
The conclusion of this research showed there were three of teaching styles 
used on teaching English at MA Al Hikmah 2 Benda, Sirampog, Brebes. They are 
facilitator, expert and delegator. In expert style the teacher explains detail material 
to students, the teacher shares the knowledge and expertise that students need, the 
teacher often become a coach advise to students to explore and practice about the 
material that given by teacher, and the teacher challenges the students to enhance 
their competence, in facilitator style the teacher emphasizes the personal nature of 
teacher-student interactions, the teacher often guides and directs students by 
asking questions, the teacher designs participatory learning activities in class, so 
teacher sometimes discuss with student, the last in delegator style  the teacher 
believe students typically work on course project alone with little supervision 
from the teacher, so the teacher totally give an autonomous of the students, 
teacher believe students think and work independently are important thing to 
develop their ability. 
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CHAPTER I 
INTRODUCTION 
A. Background of Study 
In this twenty first century, the need of mastering English has 
become crucial for people in the world. The first reason for this is that 
English becomes the major language used in the global communication. 
Secondly, most information now is written and delivered in English. Thus 
the need to master English is very essential, both in speaking and writing. 
According to curriculum 2013, the students must master fours skills in 
English. Those are: writing skill, listening skill, reading skill and speaking 
skill. It is hoped that the students are able to use English in this 
globalization era both receptively and productively. 
Today, English is included as a compulsory subject for the students 
at any grade in Indonesia, from elementary school up to university. Based 
on the government regulation that mention “Bahasa Inggris telah menjadi 
bahasa asing pertama yang wajib dipelajari, dengan tujua untuk 
mengembangkan ilmu pengetahuan, teknologi, dan kebudayaan” (English 
became the first foreign language that is obligatory to be learned, the 
purpose is to develop science, technology, and culture; moreover the 
language is used s a way of the constructing the relationship with other 
nations). It also explains that foreign language especially English is an 
international language that is very important for global communication. 
Thus, mastering in English is very important.  
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On the other hand, English in Indonesia is taught since in 
elementary schools. It becomes one of the compulsory subjects in junior 
and senior high schools. It is one of the five subjects that are tested at the 
UN (UjianNasional). It is taught as an integrated subject to develop the 
students‟ language competences. It is learnt by the students in order to 
communicate. In order to, English teachers play important roles to support 
and to help their students to teaching process English in class. 
Every student has several characteristics, students in senior high 
school most of them included in teens age, Brown (2001:92) state that 
teens are in between childhood and adulthood, and therefore a very special 
set of consideration applies to teaching them, perhaps because of the 
enigma of teaching teenagers, little is specially said in the language-
teaching field about teaching at this level. In addition some thoughts are 
worth verbalizing, even if in the form of simple reminders. Some 
mentioned thing above, it become challenges to the teachers in prepare 
their teaching model or style in the class.  
Teaching is a performing art. Excellent teachers use their voices, 
gestures, and movements to elicit and maintain attention and to stimulate 
student‟s emotions. Like other performers, teachers must convey a strong 
sense of presence, of highly focused energy(Lowman in Grasha, 1996:4). 
Metzler(2000:78) stated that teaching styles also referred to as teaching 
strategies in the literature and he says that teaching styles are planned 
interactions between teacher and learners that result in the accomplishment 
of a set of specific outcomes. Moreover, Grasha (1996:1) highlighted that 
3 
 
 
 
understanding our teaching styles would be enhanced if we had a list of the 
elements of style that we use as a basis for examining ourselves, so 
understanding teaching style is important thing.  
The English teacher has the most important influence for students 
in getting the goods mastery in English, and then English teachers play 
important roles to support and to help their students practice English in 
class. Teachers must be creative in creating appropriate and interesting 
activities to help their students improve their knowledge, especially in 
English. Of course, they should consider the students‟ interest which 
determines whether the activities are appropriate or not. Teachers should 
be careful in selecting activities to teach the students. Therefore, the 
teacher must have them own style to teach.  
While many people have argued that style is important in teaching, 
identifying the elements of our styles as teachers have proved to be 
difficult. Teaching style was described by Grasha (1996:7) those enduring 
personal qualities and behaviors that appear in how educators conduct 
their classes. Thus, it is both something that defines us, that guides and 
directs our instructional processes, and that has effects on students and 
their ability to learn. Conti (1990:79) stated that the term teaching style as 
the distinct qualities exhibited by a teacher that are consistent from 
situation to situation regardless of the content being taught. 
MA Al Hikmah 2 Benda, Sirampog, Brebesis one of senior high 
school in Brebes. It is located onMA Al Hikmah 2 is located in the area of 
Al Hikmah 2 Benda Islamic Boarding School. Because of this school 
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under the Al Hikmah 2 Islamic Boarding School Foundation in Benda 
village Sirampog, Brerbes. So, it is something interest to know about 
teaching style by the teacher. In addition the researcher chooses MA Al 
Hikmah 2 as a place of research because the school is received an „A‟ 
accredited status, then got several achievements in academic and non-
academic in national or international level. Then, the school has many 
facilities to support the teaching and learning process. However,Madrasah 
Aliyah Al Hikmah 2 is integrated school by using Education Unit Level 
Curriculum and compare with apply Life Skill Education.  
From the above of description the relation with this research is 
from the results of pre-observation on April 10
th
 2018. The researcher 
found the reality in the field indeed there are differences in teaching style 
from fifth teacher to another. There are the differences in teaching 
outcomes, it can be seen from classes that quite active, interactive and also 
there is passive class when English lessons.  
In addition, because of class divisions that are differentiated by 
major and gender differences, the researcher found that there were 
indications of handling different and teaching both of male and female 
classes, the difference in student majors also is affected teachers in 
teaching. For example, when the teacher teaches in science class she is 
easy to control than in the social class. Then, when the teacher teaches a 
female class, she is more relaxed because in female class the stuents 
obedient than male students when teaching process. So, teacher sometimes 
apply different teaching style in those classes.  
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The second observation on April 11
st 
2018 the researcher found 
almost the teacher use facilitator style, the teacher is friendly and always 
guide and direct students by asking question, exploring options, but this 
style gives some impact, for example the students is sleepy until sleep in 
the class when teaching learning process. So, the teacher emphasizes the 
personal nature of teacher-student interactions, some teacher give ice 
breaking or asking the student to take ablution, and there is teacher just left 
to them. Almost the students in MA Al Hikmah 2 as the student in Islamic 
boarding school with the result that the activities of student not only in 
formal education but they have many activities informal education such as 
learn masterpiece of ulama. Because some activities in boarding school 
when in formalclass they are sleepy and sleep in the class. 
Therefore, from the results of pre-observation the researcher 
wanted to know the teaching style used by the teacher. Then the interesting 
way is how the teaching styles in teaching English on students, what the 
reason and what the factors the teacher use that styles. The school as the 
place for research is the area in Islamic religion influent is most strong, but 
the environment can be accepted the differences each other. The title of 
researcher‟s study is TEACHERS’ STYLES IN TEACHING 
ENGLISH ON STUDENTS AT MA AL HIKMAH 2 BREBES IN 
THE ACADEMIC YEAR 2017/2018. MA Al Hikmah 2 Benda, 
Sirampog, Brebes is located in Al Hikmah 2 Islamic Boading School area. 
It is the senior high school that have the three majors, there is a regular 
class (science and social), Super quality class (Emercy: especially to 
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follow Olympiad contest) and MAK (Superior Program of Religious). The 
students of MALHIKDUA have in round numbers seven hundred. And the 
unique thing from that school is the students get the vocational skill like 
skill language (English), fishery, welding, tailor, and computer. Then, 
between male and female is a different class.  
B. Problem Identification  
Based on the background of the study, some problems may arise. 
The researcher tries to identify the problems as follow. 
1. There were teachers who did not know about teaching styles in English 
teaching 
2. There are discriminations in differences of major, gender, teacher‟s 
perception 
3. Students got limited time in learning English in the classroom 
4. Students‟ motivation in learning English is very poor. It was due to the 
boring method used by the teacher and most of them are also shy and 
less confident to learn English 
C. Problem Limitation 
Based on the identification of the problem above, this study limits 
in teaching styles in class and the subject of the research is five female 
English teachers. Then to get the data the researcher will only in focus 
research in every class that teacher will teach. After that the researcher 
took in female and male class, then about the matter what is the related 
with teaching styles that applied in the male and female class. Hence, the 
researcher limits the teaching style by teacher in two classes that she has 
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schedule in teaching between male and female class, and in every major. 
So the researcher limited teaching style in male and female class and 
major that teacher has teaching schedule. 
D. Research Question 
Based on the background in this study, the problem what arethe 
teacher‟s styles in teaching English on student at MA Al Hikmah 2 Benda, 
Sirampog, Brebes in the academic year 2017/2018? 
E. Research Objective 
The research objective to find out the teacher‟s styles in teaching 
English on studentat MA Al Hikmah 2 Benda, Sirampog, Brebes in the 
academic year 2017/2018. 
F. Research Benefit 
It is expected that this study can be useful to the English teachers, 
English Education Department students, to other researchers and all of the 
people that read this research. And also the researcher hopes this study will 
give the benefits of teaching and learning at MA Al Hikmah 2 Benda, 
Sirampog, Brebes. The kinds of benefit from this research are a theoretical 
and practical benefit. 
1. Theoretical Benefits 
a. To examine the theory still relevant to now situation and condition 
b. To tell kinds of teaching styles, in order that the teacher can apply 
teaching style to increase their creativities and capabilities in 
teaching English 
8 
 
 
 
c. Researcher is expected that it will be useful for the better 
achievement of English material that is used to teach students 
based on theory and needs of the student. 
d. This research is expected to give information, model or reference 
to be developed for further studies to other researchers. The 
researcher hopes that other researchers can evaluate, revise, 
reconstruct, or modify this study and write further studies for other 
levels and objectives. And more good research.  
2. Practical Benefit 
a. This research is expected to give contributions or insight to the 
English teachers in applied the teaching style, to improve their 
success give the understanding to the students. 
b. The teachers can use the theories of the study as a directive while 
teaching 
c. The teachers can upgrade their achievement in English teaching 
with style 
d. The result of this research will help the teacher and the students to 
solve the problem in teaching and learning process. 
G. Key Terms 
1. Teaching  
Lowman in Grasha (1996:4) stated that teaching is a performing art, 
excellent teachers use their voices, gestures, and movements to elicit 
and maintain attention and to stimulate student‟s emotions, like other 
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performers, teachers must convey a strong sense of presence, of highly 
focused energy. 
2. Teaching Style 
Brown (2001: 201) says that teaching style will almost always be 
consistent with your personality style, which can vary greatly from 
individual to individual. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Review  
1. The Nature of Teaching Style  
a. Definition  
For the first we must know about the definition of style, the 
style we display at any given moment in time contains the elements of 
several of the perspectives, it is a multidimensional construct and the 
remainder of this section examines those dimensions in more detail.  
Grasha (2002:1) defines style in teaching as in art, music, 
athletics, managing people, and other areas of endeavor is not 
something that is put on for the occasion. Otherwise it becomes a 
superficial covering, mask, or a collection of interesting mannerisms 
that are used to create an impression. 
Teaching styles also referred to as teaching strategies in the 
literature. (Metzler & Rink, 2002:167) state that planned interactions 
between teacher and learners that result in the accomplishment of a set 
of specific outcomes. Mosston& Ashworth (2002:130) state that given 
teaching style is distinguishable from another by particular teacher 
actions and decisions, particular student actions and decisions, and the 
objectives that the relationship satisfies. 
Lowman (1984:13-14) states that teaching is a performing art, 
excellent teachers use their voices, gestures, and movements to elicit 
and maintain attention and to stimulate student‟s emotions. Like other 
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performers, teachers must convey a strong sense of presence, of highly 
focused energy. Understanding our teaching styles would be enhanced 
if we had a list of the elements of style that we use as a basis for 
examining ourselves. (Grasha: 1996:2). 
Brown (2001: 201) says that teaching style will almost always 
be consistent with your personality style, which can vary greatly from 
individual to individual.  Grasha (2002:80) states these situations led to 
students getting and losing learning opportunity from the teaching style 
“the teaching method was biased” and it appeared in every classroom 
because each had one type of teaching style and various types of 
learning styles. More than half of the student in a classroom will 
always be a disadvantaged learner because of the mismatch between 
the teaching and learning styles. Not only did they have a low 
achievement, they also had a negative self-concept, got bored and 
escaped from the classroom, expressed aggressive behaviors, and 
became disabled learners or dropouts (Vaughn and Baker, 2001; 
Kinshuk et al., 2009:157). So, many educators have seriously 
confirmed that the teacher should explore the teaching styles of 
themselves and learning styles of their students and also design 
classroom activities before they start teaching every generation 
(Clexton and Murrell, 1987; Richard, 2000 :189). 
From some definitions of teaching styles above, then as an 
ideal teacher should be an educator that sense belongs and knowledge 
related to the teaching style because by knowing about teaching style 
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the teacher will better to understand the appropriate teaching to apply 
and the teacher will more increase the capacity and creativity as the 
teacher. So that success in English language achievement can be 
obtained. 
b. Kinds of Teaching Style 
Teaching Styles in Book by Grasha (2002:154) entitled 
Teaching with Styles, he is mention that the teaching styles examined 
in the integrated model are those of the Expert, Formal Authority, 
Personal Model, Facilitator, and Delegator. 
1) Expert  
Possesses the knowledge and expertise that students need, 
strives to maintain status as an expert among students by 
displaying detailed knowledge and by challenging students to 
enhance their competence. It concerned with transmitting 
information and ensuring that students are well prepared. 
Advantage: The information, knowledge, and skills such 
individuals possess. 
Disadvantage: If overused, the display of knowledge can be 
intimidating to less experienced students. It may not always show 
the underlying thought processes that produced answers. 
2) Formal Authority  
It possesses status among students because of knowledge 
and role as a faculty member. It concerned with providing positive 
and negative feedback, establishing learning goals, expectations, 
13 
 
 
and rules of conduct for students. Concerned with the correct, 
acceptable, and standard ways to do things and with providing 
students with the structure they need to learn. 
Advantage: The focus on clear expectations and acceptable ways of 
doing things. 
Disadvantage: A strong investment in this style can lead to rigid, 
standardized, and less flexible ways of managing students and their 
concerns. 
3) Personal Model  
Believes in “teaching by personal example” and establishes 
a prototype for how to think and behave. Oversees, guides, and 
directs by showing how to do things, and encouraging students to 
observe and then to emulate the instructor‟s approach. 
Advantage: An emphasis on direct observation and following a 
role model. 
Disadvantage: Some teachers may believe their approach is the 
best way of leading some students to feel inadequate if they cannot 
live up to such expectations and standards. 
4) Facilitator  
It emphasizes the personal nature of teacher-student 
interactions. Guides and directs students by asking questions, 
exploring options, suggesting alternatives, and encouraging them to 
develop criteria to make informed choices. The overall goal is to 
develop in students the capacity for independent action, initiative, 
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and responsibility. It works with students on projects in a 
consultative fashion and tries to provide as much support and 
encouragement as possible. 
Advantage: The personal flexibility, the focus on students' needs 
and goals, and the willingness to explore options and alternative 
courses of action. 
Disadvantage: Style is often time-consuming and is sometimes 
employed when a more direct approach is needed. It can make 
students uncomfortable if it is not employed in a positive and 
affirming manner. 
5) Delegator  
It concerned with developing students‟ capacity to function 
in an autonomous fashion. Students work independently on 
projects or as part of autonomous teams. The teacher is available at 
the request of students as a resource person. 
Advantage: Helps students to perceive themselves as independent 
learners. 
Disadvantage: May misread student‟s readiness for independent 
work. Some students may become anxious when given autonomy. 
The other style about the teaching styles based on Shinta‟s 
thesis she stated that Fischer and Fischer (1979:120) classified 
teaching, there are The Task-Oriented; The Cooperative Planner; The 
Child-Centered; The Subject-Centered; The Learning Center and The 
Emotionally Exciting and its Counterpart.  
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a) The Task-Oriented  
These teachers prescribe the materials to be learned and 
demand specific performance on the part of the students. Learning 
to be accomplished may be specified on an individual basis, and 
explicit system of counting keeps track of how well each student 
meets the stated expectations. 
b)  The Cooperative Planner  
These teachers plan the means and ends of instruction with 
student cooperation. They are still "in charge" of the learning 
process, but with their adult experience and professional 
background, they guide the students' learning. These teachers 
encourage and support students participation at all levels. 
c)  The Child-Centered  
This teacher provides a structure for students to pursue 
whatever interests them. The genuinely emergent curriculum 
would fit this style, for preplanning by the teacher always takes a 
back seat to the interest and curiously of the child. This style is not 
only extremely rare, it is almost impossible to imagine in its pure 
form because the classroom, with its adult-child ratio and adult 
responsible environment, automatically encourages some interests 
and discourages others. 
 
 
 
16 
 
 
d)  The Subject-Centered 
These teachers focus on organized content to the near 
exclusion of the learner. By "covering the subject" they satisfy 
their consciences even if little learning takes place. 
e) The Learning Center  
These teachers have equal concern for the students and for 
the curricular objectives, the materials to be learned. They reject 
the over-emphasis of both the "child-centered" and "subject-
centered" styles, an instead help students, whatever their abilities 
or disabilities, develop toward substantive goals as well as in their 
autonomy in learning. 
f)  The Emotionally Exciting and Its Counterpart  
These teachers show their own intensive emotional 
involvement in teaching. They enter the teaching-learning process 
with zeal and usually produce a classroom atmosphere of 
excitement and high emotion. Their counterparts conduct 
classroom subdued in emotional tone, where rational processes 
predominate, and the learning is dispassionate though just as 
significant and meaningful as in the classrooms of the emotionally 
more involves teachers. 
Current typologies allowed college teachers to be classified 
as enthusiastic, organized, intuitive, introverted, ego ideal, as a 
motivator, artist, dialogist, or any one or more of several dozen 
other names (cf., Abelson 1973; Lowman 1990; Mann et al. 1970; 
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Reinsmith 1992).  The problem with these approaches was that 
they were largely descriptive.  They did not deal with how various 
teaching styles could be modified or when it was appropriate to use 
them. Thus, in 1998 Grasha began a program of research to 
develop a conceptual model of teaching style. His research goals 
were to describe the stylistic qualities that college teachers 
possessed and to offer suggestions for when and how to employ 
them. 
Grasha (1998:135) assumed that a teaching style 
represented a pattern of needs, beliefs, and behaviors that faculty 
displayed in their classroom. Style also was multidimensional and 
affected how people presented information, interacted with 
students, managed classroom tasks, supervised coursework, 
socialized students to the field, and mentored students. From two 
models of teaching styles Fischer and Grasha, the researcher 
decided tochoice the Grasha‟s theory of teaching styles. 
c. Characteristics of Teaching Style 
Grasha‟s statement in https://education.cu-portland.edu 
state that to understand schools must use a consistent, formal 
approach in evaluating a teacher‟s classroom performance. He 
recognized that any system designed to help teachers improve their 
instructional skills requires a simple classification system. He 
developed a teaching style inventory that has since been adopted 
and modified by followers. 
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1. Expert 
Similar to a coach, experts share knowledge, demonstrate their 
expertise, advise students, and provide feedback to improve 
understanding and promote learning. 
2. Formal Authority 
Authoritative teachers incorporate the traditional lecture 
format and share many of the same characteristics as experts, 
but with less student interaction. 
3. Personal Model 
Incorporates blended teaching styles that match the best 
techniques with the appropriate learning scenarios and students 
in an adaptive format. 
4. Facilitator 
Designs participatory learning activities and manages 
classroom projects while providing information and offering 
feedback to facilitate critical thinking. In addition about the 
characteristics of teaching styles based on Grasha&Grasha in 
VrigilFrunza (2014:344) state that teachers who have a 
facilitator model teaching style tend to focus on activities. This 
teaching style emphasizes student-centered learning and there 
is much more responsibility placed on the students to take the 
initiative for meeting the demands of various learning tasks. 
Teachers typically design group activities which necessitate 
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active learning, student-to-student collaboration and problem 
solving. 
5. Delegator 
Organizes group learning, observes students, provides 
consultation, and promotes interaction between groups and 
among individual to achieve learning objectives. 
Grasha&Grasha in VrigilFrunza (2014:344) state that teachers 
who practice a delegator teaching style tend to place control 
and responsibility for learning on individuals or groups of 
students. This teacher will often give students a choice in 
designing and implementing their own complex learning 
projects and will act in a consultative role. 
Such classifications, however, do not mean that teachers can be 
classified neatly to one of above-mentioned categories. Grasha (1996:50) 
emphasizes almost every teacher possesses each of the five teaching 
styles to varying degrees. In effect, each individual style is like a different 
color on an artist's palette. Like those colors, they can be blended 
together. This implies that rather than talking about individual teaching 
styles we may talk about clusters of teaching styles, based on Grasha 
(1994:144) the clusters are follow: 
a. CLUSER 1 
Primary styles: 
Expert/formal authority 
Secondary styles: 
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Personal model/facilitator/delegator 
1) Lectures 
2) Term papers 
3) Tutorials 
4) Guest presentations 
5) Video/audio presentations of content 
6) Guest speakers 
7) Teacher-centered class discussions 
8) Strict standards/requirements 
9) Grades/tests emphasized 
b. CLUSTER 2 
Primary styles: 
Expert/personal model/formal authority 
Secondary styles: 
Facilitator/delegator 
1) Demonstrating ways of thinking/doing things 
2) Coaching/guiding students 
3) Illustrating alternatives 
4) Sharing personal viewpoints 
5) Sharing thought processes involved in obtaining answers 
6) Using personal examples to illustrate content points 
7) Having students emulate the teacher's example 
c. CLUSER 3 
Primary styles: 
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Expert/facilitator/personal model 
Secondary styles: 
Formal authority/delegator 
1) Small group discussion 
2) Laboratory projects 
3) Instructor-designed group projects 
4) Student teacher of the day 
5) Self-discovery activities 
6) Learning pairs/debates 
7) Case studies 
8) Role plays/simulations 
9) Problem-based learning 
10) Practicum/guided readings 
d. CLUSTER 4 
Primary styles: 
Expert/facilitator/delegator 
Secondary styles: 
Formal authority/personal model 
1) Student-designed group projects 
2) Independent study 
3) Independent research projects 
4) Position papers 
5) Student journals 
6) Modular instruction 
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7) Self-discovery learning projects 
8) Contract teaching 
9) Cooperative learning activities 
d. Categories of Teaching Style : 
Based on Grasha (2002:10) there some categories of teaching style, 
there are:  
1. Analytic/Synthetic Approach 
Ability to present and discuss theoretical issues and new 
developments area from several points of view. For Example: 
Discusses points of view other than his/her own and Contrasts 
implications of various theories. 
2. Organization/Clarity 
Has clear course objectives and organizes the information 
for students to learn. For Example: Explains material clearly and 
is well prepared. 
3. Teacher-Group Interaction 
Extent to which discussions and a mutual sharing of ideas 
on issues occurs. For Example: Encourages class discussions and 
invites criticism of own ideas. 
4. Teacher-Individual Student Interaction 
The instructor is approachable, interested in students, and 
respects them. For Example: Relates to students as individuals 
and is accessible outside of class. 
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5. Dynamism/Enthusiasm 
Degree to which the instructor is energetic, stimulating, 
and enjoys teaching. For Example: Is able to demonstrate that 
he/she enjoys teaching the content. 
6. General Teaching Ability 
Abilities that form a consistent pattern across different 
instructional styles. For Example: Able to stimulate intellectual 
curiosity of students and presents material in an interesting 
manner. 
7. Overload 
Difficulty of course requirements and the amount of 
assigned course work. For Example: Assigned very difficult 
readings. 
8. Structure 
Ability of teacher to plan the details of class sessions and to 
organize a course. For Example: Has everything organized 
according to a schedule. 
9. Quality 
Concern teacher has for the quality of student work and 
their performance. For Example: Tells student when they have 
done a good job. 
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10. Student-Teacher Rapport 
The nature and quality of teacher-student interaction within 
the classroom. For Example: Listens attentively to what class 
members have to say. 
e. Kinds of Teaching Style Types 
Based on Grasha (2002:29) there kinds of teaching style types, there 
are:  
1. Introverted Types 
Prefer to structure assignments and to exercise direct 
control over classroom proceedings and assignments. Also are 
somewhat inflexible in how a class session is conducted and are 
concerned with their personal goals for the class. 
2. Extraverted Types 
It is more likely to give students a broader range of choices 
about what to study and how to learn, it more open with students 
and able to detect changes in students‟ attention, performance on 
activities, and their expectations for the course. 
3. Sensing Types 
Emphasize the facts and the acquisition of concrete skills. 
Use activities that allow students a narrow range of choices. 
4. Intuitive Types 
Encourage students to go beyond the facts, to gain an 
understanding of the relationships between different ideas, and to 
consider broader implications. Try to help students discover new 
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insights into concepts and had how ideas can be transformed to 
become something new and different. Give students a range of 
activities and more likely to move freely around the room while 
teaching. 
5. Thinking Types 
Provide students with the very little comment, praise, or 
critique regarding their behavior. Have very little “off task contact” 
with students. More attentive to their own behaviors than to those 
of their students and have students focusing more on what the 
teacher does. Deal with the class as a whole entity rather than 
examining the work and accomplishments of individual students. 
6. Feeling Types 
Communicate the importance of each student‟s individual 
work. Provide Communicate the importance of each student‟s 
individual work. Provide consistent praise as well as constructive 
positive and negative feedback on the work students complete. 
Assists students with examining their values and the role personal 
values play in making decisions and solving discipline-related 
problems. Allow students to spend more time on individual work 
and projects, and able to focus on the needs of more than one 
student at a time. 
7. Judgment Types 
It repetitious, unidirectional, orderly, and controlling in 
their teaching methods, emphasize adherence to structure, 
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schedules, and deadlines. Prefer assignments and group work 
where a specific product or outcome is produced. Impatient with 
students who are not organized or who procrastinate doing 
assignments. 
8. Perception Types 
Employ classroom procedures that encourage student 
participation. They usually teach in a more flexible manner and are 
often spontaneous in what they do more comfortable with open-
ended discussions and asking students to engage in small group 
discussions and tasks. 
B. Previous Studies  
There are some studies that researcher finds, some studies using the 
almost similar title or using the same variable. The first research is 
research entitled Teacher's Styles on English Teaching Learning Process at 
Tenth Grade of MAN 1 PK Surakarta in The Academic Year 2015/2016, 
conduct by Shinta Maharani (2016) from English Education Department 
Islamic Education Teacher Faculty, The State Islamic Institute of 
Surakarta. The study was conducted to find out at analyzing the kind of 
teaching styles found in the Englishteaching-learning process, and the 
effect of those teaching styles to the students. The population of that 
research is used teachers English on MAN 1 PK Surakarta, and also the 
advantage and disadvantage of the teaching style to students. The research 
was a descriptive qualitative research, the researcher used four criteria to 
check the trustworthiness of the data, they were credibility, transferability, 
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dependability, and conformability. The findings revealed that the teacher 
style of the result of this research showed that there were two kinds of 
teaching styles in namely facilitator and delegator. 
The second research is a research entitled Reviewing Grasha 
Teaching Methods among Faculty Members of Shiraz Medical School, 
MitraAmini, SaharSamani and FarhadLotfi, From Tehran university of 
Medical Sciences, Tehran, Iran. 
The present study is a descriptive cross-sectional one. One hundred 
fifteen out of three hundred faculty members of medicine school were 
randomly given questionnaires to complete of which one hundred completed 
and returned. The data gathering tool and process was Grasha questionnaire 
which was classified with a regard to age, gender, academic rank and group. 
Teaching and training are the basic responsibly of a faculty member. 
One of the fundamental problems of education in the universities is not 
having a criterion to identify the effective teaching styles. The aim of this 
study was to determine Grasha teaching method among the faculty Members 
in Shiraz Medical School. Methods: this descriptive, cross- sectional study 
was done on 100 faculty members who were selected by census sampling 
method. Data collection method was Grasha questionnaire which contains 
40 questions in 5 sections. Data were analyzed by SPSS 18. Results: All 
questionnaires were completed. The age range was from 32 to 65 and the 
mean age was 46. 57% were male. There were 27 PhD, 35 specialists and 38 
subspecialists. The highest average score belonged to “Expert” method 
(2/66±0/55) and the lowest to “Personal” (2± 0/76). 96% of the academic 
28 
 
 
staffs were inclined to “Expert“ method and 97%, 83%, 78%, 80% to 
“Formal", “Personal", “Delegator“ and “Facilitating“ methods, respectively. 
There was no significant difference between male and female, but in 
“Expert” method, the average of females was superior. 77% was under 50 
years and 23% over 50. There was no significant difference between elder 
and younger academic members. No significant difference was found in 
terms of university degree. The conclusion, This study suggested academic 
members are inclined to use "Expert” and Delegator methods. Therefore, it 
is necessary for the academic members to choose a method which creates 
intellectual excitement among the students through the clarity of teaching 
content and understanding among individuals that increase the efficiency of 
their methods. 
The third research with the title Matching of learning styles and 
teaching styles: Advantage and disadvantage on ninth-grade students‟ 
academic achievements, by SuntonrapotDamrongpanit and 
AuypornReungtragul, the students fromFaculty of Education, 
Mahasarakham University and Chulalongkorn University, Thailand. The 
purposes of this study were to identify learning styles of ninth-grade 
students, to identify teaching styles of four subject teachers, and to compare 
four academic achievements between different matching conditions of 
students‟ learning styles and teachers‟ teaching styles. The research 
participants comprised of 3,382 ninth-grade students and, related with, 440 
teachers obtained from multistage random sampling. The research 
instruments comprised of the four achievement tests, the Learning Style 
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Questionnaire (LSQ), and the Teaching Style Inventory (TSI). The data 
analyses were employed by the descriptive statistics, One-way ANOVA, 
and post-hoc comparison by Scheffé method. The main results have shown 
the close number of students between 23.74 to 26.11% in each learning 
style.  
The biggest groups of mathematics, sciences, English and Thai 
language subjects were congruently the accommodator teachers. The 
matching types were almost statistically significant and the overall study 
showed the most advantageous learning style was the theorist students 
matching with the expert and the facilitator teachers whereas the most 
disadvantageous learning style was the Realistic students matching with the 
personal model and the facilitator teachers. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A. Research Design  
In this research, the researcher uses the qualitative method. Creswell 
(2009:46) in SaputriDwi Lestari‟s thesis said that Qualitative research is a 
mean for exploring and understanding the meaning individuals or group 
ascribe to a social or human problem. The process of research involves 
emerging questions and procedures, data typically collected in the 
participant‟s setting, data analysis inductively building from particulars to 
general themes, and the researcher making interpretation of the meaning of 
the data.  Nasution (1988) said that the qualitative research is using the 
people to be the main of the research instrument.Moeleong (2000: 6) state 
that Descriptive qualitative data collected in the form of image words, and 
not numbers.    
Patton (2001:39) stated that qualitative research uses a naturalistic 
approach that seeks to understand phenomena in context-specific settings, 
such as "real world setting (where) the researcher does not attempt to 
manipulate the phenomenon of interest". Qualitative research, broadly 
defined, means "any kind of research that produces findings not arrived at 
by means of statistical procedures or other means of quantification" 
(Strauss and Corbin,1990:17) and instead, the kind of research that 
produces findings arrived from real-world settings where the 
"phenomenon of interest unfold naturally" (Patton, 2001:39). Unlike 
quantitative researchers who seek causal determination, prediction, and 
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generalization of findings, qualitative researchers seek instead 
illumination, understanding, and extrapolation to similar situations 
(Hoepfl:1997). 
As stated by Denzin and Lincoln (1994:2) state that qualitative 
research is „multi-method in focus, involving an interpretative, naturalistic 
approach to its subject matter‟. But according toSutopo (2002) said that 
qualitative research emphasizes to the mean, more focus on the quality of 
data with the analysis.  
Suryabrata (1983: 18) in Ayuk‟s thesis defines the descriptive 
method as a method intended to make a description about situation or 
events. The condition of the object of the research should be natural. Then 
Brumfit and Mitchel (1995:11) stated descriptive research will aim at 
providing as accurate an account as possible of what current practice is, 
how learner learn, how teacher teach, what classroom look like, at a 
particular moment in a particular place. So, from all of the definition the 
researcher get a representative result. 
This study is meant to describe teaching style which used by teacher 
especially female teacher on students in class. In this case, type of research 
used here is descriptive in conclusion, the research is descriptive 
qualitative, the researcher wants to know and describe how the teachers‟ 
styles in teaching English on student at MA Al Hikmah 2 Benda, 
Sirampog, Brebes.  
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B. Setting of The Research 
1. Place of The Study 
The researcher observed the teaching styles on students in class at 
MA Al Hikmah 2 Benda, Sirampog, Brebes by asking the English teacher, 
observing teaching process in the classroom, asking the teacher and 
analyzing the teaching practice by teacher. The researcher did observation 
on April 2018 and carried out the deep interview on August 2018.  
MA Al Hikmah 2 Benda, Sirampog, Brebesis one of senior high 
school in Brebes. It is located onMA Al Hikmah 2 is located in the area of 
Al Hikmah 2 Benda Islamic Boarding School. Because of this school 
under the Al Hikmah 2 Islamic Boarding School Foundation in benda 
village Sirampog, Brerbes. The researcher chooses MA Al Hikmah 2 as a 
place of research because the school is received an „A‟ accredited status, 
this school get several achievements in academic and non-academic in 
national or international level. Then, the school has many facilities to 
support the teaching and learning process. However, Madrasah Aliyah Al 
Hikmah 2 is integrated school by using Education Unit Level Curriculum 
and compare with apply Life Skill Education. There are more than 1400 
students from the first grade until third grade, and the researcher observed 
the five female teachers there (EWN, NHI, TFS, SW and UF). 
2. Time of The Study 
Schedule planning ofresearch is carried out in the first and second 
semester of 2017/2018 academic year from April to August 2018. It is 
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included in academic year 2017/2018.The researchincluded interview, 
observation, and documentation. 
Table 3.1 Schedule of the Research 
 
C. Source of The Data 
According to Lofland as quoted by Dezin (1994:112) in Ayuk‟s 
thesis stated that the sources of data in qualitative research are words and 
events, for the additional data can be documents or others. The research 
data in this study are collected in the information about the teacher‟s styles 
in teaching English on students at MA Al Hikmah 2 Beda, Sirampog, 
No. Agenda 
Month 
Apr May June July August September  October November December  
1. Observation 
 
         
2.  Proposal 
draft and 
consultation 
         
3.  Proposal 
draft 
seminar 
         
4.  Consultation           
5. Collecting 
data 
         
6. Analyzing 
the data and 
consultation 
         
7. Munaqosyah 
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Brebes. The source of the data in this research included events, respondent 
or participation resources and document.  
D. Subject and Informant of The Research 
In this researchthe data of the research was collected in the form of 
information about the events of the teaching process in the classroom 
especially observation about teaching styles by the teacher. In this 
research, the source data obtained: 
1. Subject of the Research 
The researcher took the subjects of research to get the data through 
purposive sampling. Purposive sampling is conducted by taking 
research subject based on certain purpose (Arikunto, 2010: 183) in 
Fitri‟s thesis. The subjects of research werethe five female teachers 
(EWN, NHI, TFS, SW, UF) who teach English in every major, the 
researcher observed class based on the schedule of teacher‟s teaching.  
2. Informants 
Informants are the person who gave any information needed which 
is related to the research. The research chose the informant such as the 
English teacher and official of the school he is Mr. NK as common 
area of curriculum. The researcher chose him to increase getting the 
data and ask the schedule of teacher. And the students in some class 
who teach by the teacher (EWN, NHI, TFS, SW, UF)were the 
informants of this research to get information of teaching styles by the 
teacher. 
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E. The technique of Collecting Data 
The strategy of collecting data in qualitative research, in general, 
can be classifiedinto two categories there are interactive and noninteractive 
collecting data (Goetz &LeCompte, 1984). In this research the technique 
of collecting data the researcher uses three techniques, the data applied in 
this research will be as follow.  
1. Observation  
An observation is monitoring and taking note of the data explored. 
Classroom observation is necessary because it focuses on the 
understanding of how social events in the language classroom are 
enacted. 
Sugiyono (1996:26) stated that observation is observing and 
recording of events or circumstances in which the writer presents.  
The researcher conducted the observation in fifth English teachers 
when they are doing the teaching process in the classroom in MA Al 
Hikmah 2 Benda, Sirampog, Brebes. 
2. Interview 
Sugiyono (2006: 35) says that the interview is a face to face 
situation in which the researcher set out the elicit information or 
opinion from the subject. In addition, Denzin (1994: 26) quotes that an 
interview is a conversation with certain purposes which is done by two 
sides as the interviewer and interviewee.  
Interviews are utilized to enable a researcher to direct questions 
and undertake conversations with people who can provide information 
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about a specific issue. There are different degrees of formality in 
interviews but the interviewer normally has a list of issues around 
which the interview to conducted transcript also the major sources in 
the collecting the data, it is derived from an interview taken by the 
researcher.  The setting of the interview consisting of time, place and 
activity happened. By this technique, the researcher planned an 
interview with five female English teachers (EWN, NHI, TFS, SW, 
UF). The topic of the interview is about Teacher‟s Styles in Teaching 
English on Student at MA Al-Hikmah 2 Benda, Sirampog, Brebes. 
3. Questionnaire  
A questionnaire is a number of written questions used to get 
information from respondents (Arikunto, 2006: 151). In constructing 
the questionnaire, the researcher used a closed questionnaire. It means 
that the respondents answer the questions by choosing one of the 
answers given by the researcher. In this study, the researcher used a 
questionnaire to get additional information about the teachers‟ 
reflection toward the teaching activities by using teaching styles, the 
researcher use questioner by Grasha and Riechman. The data was 
gathered through Grasha questionnaire and samples were taken by five 
female teacher. Grasha teaching method questionnaire containing 40 
questions in five sections include the questions of Expert method (8 
Questions), Formal authority (8 Questions), Personal model (8 
Questions), Facilitator (8 Questions) and Delegator (8 Questions). 
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F. Trustworthiness of  Data 
 The data or information gathered from the research were in the 
form of takingpictures, some documents, and the data are taken from 
interview to see whether the research findings are credible or not, it 
should be checked. The researcher used four criteria to check the 
trustworthiness of the data Moleong (2004:324) said that there are four 
criteria the first credibility, transferability, dependability, and 
conformability. 
 Credibility it is aimed at achieving the validity of the data through 
carefully and comprehensively observes and pre-observes the selected 
data in accordance with the research question. The researcher will 
observe the English female teachers that teaching in MA Al Hikmah 2 
Brebes. 
 Transformability it is aimed at providing information needed by the 
readers in understanding the findings. In this part, the researcher 
collected some theories from books, article, journal, a previous study 
from thesis and website related to teaching styles, and the review of the 
teaching styles. 
 The dependability-the way of the researcher observed the teaching 
process comprehensively in order to understand the teaching style which 
is used by the female teachers in MA Al Hikmah 2 Brebes and to know 
how the knowledge about teaching styles. The researcher observed and 
re-observed the data that collected related to teaching style in order to 
get objectives of the study.  
39 
 
 
 Conformability was the way to determine the objectiveness of the 
teaching style and perspective of student gender. The data research by 
making discussion with an advisor, friend, and the expert or the other 
researcher.  
G. The Technique of Analyzing Data  
The data in this research is analyzed by using the qualitative 
method. The researcher used an interactive analyze model. The analysis 
this research involving collecting data, presenting data, presenting the data 
then drawing a conclusion (Sutopo, 2002:95). In the analysis process, there 
are three of the main components that must be understood by the 
researcher. The analysis involved data reduction, data display and 
Verification and affirmation conclusion (Miles &Huberman, 1984). 
In reduction data, the researcher is the first component in the 
analysis, so rejected the meaningless data, and then it is followed the data 
display, it is the composite the information organization, make the 
description of narration form to be the conclusion of the research, so the 
meaning of every event is clear. At the end,collecting the data, the 
researcher tried to verify based on reduction and data display. It is the 
most important thing caused the research must be responsible.  
1. Reducing the data  
In this step, the important information must be taken and the 
unimportant must be ignored. In the process of the data reduction, the 
research selected, focused, simplified, and abstracted the data in the 
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field note. When the researcher observed the teaching process, so 
selected and focus on teaching styles of female teacher only. 
2. Data Display 
The data display means describe the data in the form of 
description to the narration it is the second important component in 
analyzing the data, this technique used in arranging the information or 
data systematically and logically. So, it became description or 
narration to draw the conclusion. By the data display, the researcher 
considered what she should do and she can analyze or take the other 
action based on her understanding.  
3. Verification and affirmation conclusion 
From the start of collecting data, the researcher must 
understand of everything that they find. The last conclusion will you 
get until the process of collecting data is final.  
The conclusion needs to verify it is a specific purpose the 
research can be respected. Another reason is the main of the data must 
be to try the validity in order to be respected research and to trust.  
4. Drawing conclusion 
The last activity is drawing a conclusion, in this study the 
conclusionis drawn continuously throughout the course of the study. 
The researcher tends to accumulate and formulate her interpretation as 
she goes along. She wants to write up not only what she saw each day 
but also her interpretation of that observation.  
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Figure  3.1 Techniques of Analyzing Data 
 
 
 
 
 
 
Figure the Data Interactive Analysis Miles and Huberman (Adapted from Miles 
and Huberman, (2007:20) 
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42 
 
CHAPTER IV 
RESEARCH FINDINGSAND DISCUSSION 
 In this chapter, the researcher presents the research findings and the 
discussion of the study that is used to answer the question of the problem 
statement in chapter 1. This finding is divided into parts. The first all of data 
that researcher got in that school and discussion about the data of research.  
A. Research Finding  
Based on the research‟s technique of collecting data, the researcher 
has been founded the teaching styles in teaching English on students at 
MA Al Hikmah 2 Benda, Sirampog, Brebes, through observation in class 
and interview with the five female teacher. The teaching styles are expert, 
facilitator and delegator. The classrooms based on research as follow.  
1. Teacher‟s Style  
a. Teacher Practice based Teaching Style 
1) Teaching Styles by SW 
In this occasion the researcher observed (observation 
in20 of August 2018) in second grade of emercy class, the class 
consisted of 30 students. The researcher tries to observe the 
teaching style of Mrs. SW. The teaching process is on going 
until three hours. First of all, the greet students, and try to 
memorize the previous study by giving a question to the 
student related the material that given to the student. From the 
start until the end, the teacher using English communicate with 
students. 
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Before starting next presentation, the teacher asked the 
students to submit the task in last meeting, because the last 
presentation there is question that have not ansewered, so the 
students present the answer from the friend‟s question. Three 
students come forward of class, and present the result of from 
the previous discussion about report text by theme mammal 
animal. The other students paying a lot of attention in 
presentation process, even though students who make 
presentation can not explain clearly and still reading the book. 
Here, the teacher tries to ask students who present the material 
to explain with their own language rather than reading the 
book.  
Sometimes, the teacher also helps the students to 
explain the material, and also offering other students to help the 
one who present the material. Some of them are willing to help, 
so the activity of teaching process is more effective. There was 
a feed back between those who present the material, and those 
who listening to the presentation, the teacher always reminding 
students to use their own language rather than being monoton 
and reading the book repeatedly and continuesly while doing 
presentation.  
The teacher tried to use a lot of communication with 
student, by asking thm the questions, so that the student can 
participate more, and make the condition of class became more 
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fun and active. Of course, the teacher also tries to control the 
situation in class when it begins crowded, and mak the students 
focus to the teaching class. After the presentation is cleared, 
and there is no question, they continue to the next material and 
new presentation group.  
Next presentation from other group that consist of three 
female students, and they are explain material about animals of 
the sea. The students alternately give the explanation of report 
text to other. After finished explain the material, the teacher 
invite the students to give the question. Almost all of students 
in that class raise up their hand, but in first section only limited 
by three questions, then the student that presented the material 
choosing their friend to asking the question.  
The students were very enthusiastic. Then the students 
who were appointed gave questions. Among others, who asked 
whether animals that living in tasteless water and also live in 
salt water, then what the animals were found in the sea trough, 
then animals the biggest and smallest in any sea. When students 
give questions, one of the students from the group who is 
presenting the material, notes the questions on the board. After 
that, the students who were presenting try to answer the 
questions that given to them. And there is one question that 
they have not answer, and the question will became a task to 
45 
 
 
 
find out in advance the answer, and will be presented again 
next meeting. 
After the first section is finished, the second session 
question is reopened. The enthusiasm of the students is still the 
same as many of them want to ask and raise up their hands, but 
the questions given are limited. Only three students may ask the 
questions. After being chosen they give questions then 
questions are written and answered, when giving answers the 
atmosphere is very lively because the other students give their 
feedback and opinions.  
When the students discuss the material, and if there is a 
question that can not be answered, the question became a task 
and will present in the next meeting. The teacher also clarifies 
and mediates the answer of the group presentation, to make 
sure that they do not give wrong answer. After finish the 
explanation, they close their presentation accompanied by 
applause from students and teacher. The teacher praised those 
who give presentation by saying that the material are clear 
enough but the information must be more detailed. In 
presentation process, the teacher usually only sit and observe 
the students. 
The next presentation will be delivered by male 
students, the group consist of four students to present the 
assigned material. The male student group explains the report 
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text material about the bees. One by one they presented the 
explanation of bees, starting from the way of breeding, the 
uniqueness of bees and ins and outs about bees. Male students 
explained using full of English.After explaining the material 
was completed, as the previous presentation opened two 
question sessions. 
 As the previous presentation all students were very 
enthusiastic and active. Almost all of them to give a question, 
but only three people were choosen to ask. Then the student 
gave questions to those who were presenting. Some asked what 
was the difference between male and female bees, how the 
process of making honey, and what was the difference between 
bees and wasps, how to deal with people who were stung by 
bees.  
After the questions are given by other students, the 
students in charge of the presentation answer questions one by 
one. In answering questions the student response is very active 
so that mutual feedback occurs, and the class feels very alive, 
besides that other students as listeners also give their arguments 
and opinions. After completion, the second session questions 
were asked, the second session was also with students mutually 
proactive, discussion was alive, because the discussion are so 
fun, the teacher gave an extra session. Two students were given 
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the opportunity to ask questions to the group that was 
presenting.  
Then after answering all the questions, the male's group 
has no assignment because all the questions have been 
answered. The teacher gives a very good compliment and the 
explanation is detailed. All students give applause.Because the 
three hours of teaching process is over, the teacher closed the 
lesson. Before that, the teacher gave the motivation and advice 
to students to improve their speaking skills by speak up every 
condition, and always practicing. Then the teacher closed the 
class with greetings. 
2) Teaching Style By UF 
  The researcher conducted an observation in the MAK 
male class. (observation in 20 of August 2018) because at MA 
Al Hikmah between male and female students were separated. 
MAK 2 B class consists of 30 students, when the researcher 
were about to enter the class, it was seen that the second grade 
of MAK students were reading a newspaper in front of their 
class. Class condition and situation very supportive for learn, 
because almost all of students bring all of their subject books 
into the classroom. 
  For the first the teacher gives the greeting, then she 
lead the students to read alfatihah. After that the teacher 
accosted the students, asked about the condition and the 
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situation. Then the teacher held a meeting to find out the 
attendance of the students. She asked who was not presented, it 
seemed there were still a few empty benches, a few minutes 
later some students entered late about 5-10 minutes. 
  The teacher began the discussion of the material in 
the class, but before that, the teacher reviews the material who 
has been given last meeting, during the teaching process from 
the beginning to the end the teacher gave interaction full of 
English. Basic of MAK class itself is a class that accustomed to 
speaking both English and Arabic. The material at this meeting 
discussed about cause and effect material, because the theory of 
this material had been given at the previous meeting the teacher 
asked students to reread the notes in their books.  
  The teacher gave 5 minutes to read, the students took 
advantage of the time given. During in reading activity the 
teacher went around to the students who were reading while 
looking at the students' notes.After the students reading the 
material activitywas done, the teacher challenging students to 
enhance their competenceby askeda student to go forward and 
become a volunteer. After thatthe students explore in front of 
the other students. Then because students are point to each 
other, finally one of the students suggests pointing students 
based on the date of the day. Finally the teacher pointed the 
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students with serial number 20, and asked him to come in front 
of the class.  
   The request was followed and the students explained 
the cause and effect material without carrying notes. He 
smoothly and clearly explained the material, after explained the 
material the students were asked to at the same time give 
examples of cause and effect sentences. After explained the 
material the teacher gave a compliment of the explanation 
given was sufficient and successful gave explain about the 
material. It turns out the student already has basic English, and 
often time to join event for the English speech and debate 
competition, the information the researcher obtained when 
interview with the teacher (interview on August 2018) 
  After that the teacher explained and corrects the 
example by student, beside adding the material by writing it on 
the board, and experts share knowledge about dependent and 
independent sentences, in explaining the teacher 
communicatively inviting students to discuss so the knowledge 
is gained by students on their understanding and the teacher as 
a lighter to generate understanding in students. After explain 
the material the teacher offers students to ask, and there are 
about five students who ask. Because the teaching time is only 
one hour so, the teaching feels very fast. Before the class ends 
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the teacher gave the task to the student. Because the bell has 
been heard, the class is closed with greetings andhamdalah. 
3) Teaching Styles by EWN 
  The researcher conducted observations in the KP 
class (Preparation Class) at the male MAK class (observation in 
27 of August 2018), the class is consist of 30 students. For the 
first the teacher gave greeting to students, opens the class by 
saying basmalah.The teacher checked the attendance of the 
students, there were some students not present due to illness. 
The teacher entered the material with asked students to open 
the material at the previous material in last meeting,the 
previous material discussed about grammar, specifically the 
verb material. All students were asked to read their notes, while 
waiting the students reading the material and the teacher began 
to write additional material on the board, the class was effective 
situation. 
  After finishing wrote the material on the board the 
teacher asked the students, if they are finish read the material. 
Because the students have finished reading, the teacher asked 
the students to close of their books. Then the teacher gave 
questions, almost all students starting from the verb, various 
verbs to the formula. This session is a material review session, 
the teacher mentions one by one the names of students then 
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gives questions related to the material yesterday, and students 
answer the questions given smoothly. 
  In the KP class the teacher uses bilingual language, in 
order to the teacher not communicated full of English. From the 
observations of the researcher the teacher gave a sudden 
question turns out to make students ready and attentive her. The 
teacher asked to students about the examples of regular and 
irregular verbs, and other questions. The teacher has carefully 
prepared the material to be delivered. The teacher brings 
writing material, carrying notes of simple material on paper. 
  After that the teacher asked students to write material 
that is already on the board, and all students write to their 
books. The students are a little noisy, sometimes the teacher 
invites students to interact to be closer to students and prevent 
students from sleeping or drowsiness. After writing the material 
the teacher began to explain the material to the students, the 
material at this meeting is the pronoun. The teacher explained 
one by one the material that has been written on the board, and 
the teacher asked students to give examples of pronoun 
material that given by teacher. Students are so active in 
responding and ask, without being asked to ask by the teacher, 
some students give questions about material that they have not 
understood or information that is still confused or new things 
they know. 
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  Every moment in explaining the material and 
discussion, the teacher always call on the name of the student 
to restore the level of focus, because some of them look sleepy, 
cause of hot temperature. So almost of students are feel sleepy. 
But the teacher manages to invite communication and asked 
questions for students that looked sleepy. Then the teacher 
asked students to do the exercise questions written by the 
teacher. There are 10 questions that must work by students. 
After completing the work the teacher asked and appoints 
students to come forward to answer the questions in front of 
class.  
  After finish answered the question, the teacher 
checked the result of the answer by students. Almost all of the 
answer correct, after discussed again, some students ask 
themselves about things that are not yet understood and the 
teacher answered the questions that given. After finish to 
answer of questions, the teacher asked the students to write the 
note in each student's book. After that because the time of 
lesson was finish, the teacher gave assignments to students to 
make examples of the sentences and using the appropriate 
pronoun.The teacher ask students to work their assignment, and 
then the teacher and students close the lesson by say 
“Hamdallah” 
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4) Teaching Style by TFS 
  In this Observation, the researcher conducted 
observations in second grade of science class 5, this class 
consist of 31 male students. Like the other teachers, for the first 
the teacher opens the class by greeting say basmalah, on this 
occasion the researcher observes in male class. Based on the 
observation, the teacher is more extra in conditioning students. 
The students are noisy and crowded themselves. After the class 
situation is sufficiently the teacher begin to discuss the material 
in class (observation in 27 of August 2018). 
  The material provided is a discussion about asking 
and giving opinion, after that the previous meeting there was a 
task that was given, the teacher and the students are corrected 
their assignments together.The teacher continued to give the 
material to students about asking and giving opinion. The 
teacher wrote the material on the board. From the observations 
of the students several times often made their own noise, and 
the teacher repeatedly tried to control the class situation.  
  In the delivery of material the teacher uses more 
Indonesian language, because when using too much English the 
material delivered is not well captured by students. Beside 
explain the material the teacher is also repeated up to several 
times about the material. From interview with the teacher 
before entering the classroom, indeed almost all classes of 
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male, both of majoring in science and social studies. 
Sometimes the students make crowded and noisy in the class, 
so the teacher had to give extra explanations. 
  After the teacher giving the material about how to an 
asking opinion, the teacher is called several name of students to 
give examples of verbally related material asking for opinions. 
For example, "what do you do about this class?" to find one 
example of this. Students are monitored several times by the 
teacher to give an example right, because students like to make 
noises a few times in class, making the class become 
unconditional again. 
  The teacher then examines the student's notebook. 
There are several students whose books are incomplete, the 
teacher suggests the students to complete the notes, because at 
the end of the lesson the completeness of the notes will be 
checked. The teacher guided students in giving examples of 
sentences, and repeats over and over about the material. After 
the students gave examples verbally, the teacher appoints 
students by calling his name to come in front of class,and make 
examples of sentences asking and giving opinions and write the 
example on the board. 
  The teacher asked students to close the notebook. The 
teacher goes around to the student seat to wake students who 
are asleep and asked some students to come forward. There 
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were five students who are asked to come in front of class, then 
the student get the question by teacher about asking opinion. 
From five students,the one who can answer are allowed to sit 
down. Then it is the turn of the students who are still in front of 
the class to appoint other friends to go forward and give 
examples of the students' words boisterous when the answers of 
their friends are correct. After gave the material about asking 
opinion, the teacher continued the next discussion about giving 
opinion. The teacher gave the theory what words were used and 
wrote it on the board. 
  The teacher asks students to give examples of giving 
opinion with their own language. After all the examples have 
been given guided by the teacher, teacher and students 
correcting the examples that have been written. Between the 
explanations, the teacher suggested to students to practice the 
sentences of asking and giving opinion in their daily lives. The 
teacher practiced the example again, but the teacher asked the 
students to ask and giving opinion about his friend. Still using 
the same method, the teacher approached students and more 
active and pointed the students to give questions. Because it 
appears some students have started to languish and there are 
some who are look sleepy, so the teacher must became more 
proactive and raise hi voice, lauder to control situation in class.  
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  Before the meeting closed, teacher checked the 
attendance of students. After that the teacher gives assignments 
to students, to work on the questions in the teacher's handbook. 
Because students do not have the book the teacher suggested 
borrow in other class. For students who do not work will get 
consequences for memorizing as many as 50 said, after that the 
class closed with greetings. 
5) Teaching Style by NHI 
  The researcher was observation in second grade of 
social class with Mrs. NHI, this class consisted of 33 female 
students. On this occasion the researchers followed Mrs. NHI 
to observe her teaching style (observation in 29 of August 
2018).The teacher entered the class and condition class was 
quiet. Then the teacher opened the class by greeting and said 
“Basmallah”, because this meeting was only two hours, after 
the teacher's greeting immediately entered the discussion of 
material. The material discussed at this meeting was about 
translation.  
  The previous meeting of the teacher had explained 
the theory about translation, the teacher asked students to work 
on the questions in the hand out.And the teacher divided the 
students into several groups, and determined based on the 
absent sequence. There are seven groups formed by each group 
consist of five students.The teacher examines the student's 
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book, and the teacher asked students to join their groups to 
work on the text which will be interpreted from English to 
Indonesian. The teacher gives 40 minutes for students to work 
on the text that has been given. Then the students rushed to join 
their groups. 
  The class so quite and not too crowded, so the teacher 
very easy to control the class. The students asked to work on 
the questions page 40 that are in the textbook. In the process of 
discussion, the teacher remainds the students about the 
procedure in translating the English text, translate into 
Indonesian. And the teacher suggests interpreting it quickly, to 
be divided into one sentence one student.While students work 
on their assignment the teacher starting to look around students 
and approaching them, and sometime the teacher helps students 
to work.  
  The teacher went around again to other groups who 
are working and directs them how to translate correctly. 
Occasionally guided the student task about translating is not 
only textual. The teacher asked for the results of student work 
written on a piece of paper, and in every group there is a leader 
to leader the discussion. The students do their assignments by 
opened a dictionary, some students who are confused call the 
teacher to assist or direct, and the teacher helps students. The 
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teacher encourages the student to be active and collaborating 
with each other. 
  During the teaching process the teacher typically 
design group activities which necessitate active learning. Then 
when working out the questions, the teacher asked students to 
collect the results of their work and then corrects it with the 
translate results from the students.Because the time is up the 
teacher continues the correction in the next meeting. The 
teacher asks students to pray together and close the class at 
today's meeting and give greeting to students.  
b. Grasha‟s Questionnaire based Teaching Style by The Teacher  
The researcher analysis of teaching styles based on the 
teaching styles survey by Grasha-Riechmann, through the 
questioner with the respondent five female English teachers. The 
researcher used Anthony F Grasha theory to analyze the kinds of 
teaching styles in MA Al Hikmah 2 Benda, The styles are expert, 
formality authority, personal model, facilitator, and delegator. The 
first point, the researcher would explain about the each from of 
teaching styles. 
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Table 4.1 Result of questionnaire (the complete table of result questionnaire 
in appendix) 
NO  Teacher  Score of 
Expert 
Score of 
Formal 
Authority  
Score of 
Personal 
Model 
Score of 
Facilitator 
Score of 
Delegator  
1 UF 3.875 3.375 3.375 3.875 3 
2 TFS 3.375 3.125 3.625 4.25 3.5 
3 NHI 4.25 3.625 4 4.25 3.75 
4 SW 4.625 3.5 4.375 4.75 4.875 
5 EWN 3.625 3.25 3.625 4.25 3.625 
 
1) Questionnaire answer by SW 
The result of teaching styles survey can showed Mrs. SW 
had high score in all types of teaching styles by Grasha‟s theory, 
but there were two dominant the type of teaching style by Mrs. SW 
in delegator and facilitator with the score 4.875 to delegator and 
4.75 to facilitator. 
Based on answer on questionnaire Mrs. SW believe that she agree 
about facts, concepts, and principles are the most important things 
that students should acquire, her teaching goals and methods 
address a variety of student learning styles, she believes Students 
typically work on course projects alone with little supervision from 
her.  
60 
 
 
 
 The teacher assume that sharing about teacher's knowledge 
and expertise with students is important, activities in this class 
encourage students to develop their own ideas about content issues. 
What the teacher has to say about a topic is important for students 
to acquire a broader perspective on the issues in that area. Small 
group discussions are employed to help students develop their 
ability to think critically.Students design one of more self-directed 
learning experiences, the teacher guide students' work on course 
projects by asking questions, exploring options, and suggesting 
alternative ways to do things, developing the ability of students to 
think and work independently is an important goal. 
In addition teaching is a significant part of how I teach each 
of the class sessions.Students set their own pace for completing 
independent and/or group projects. The teacher gives students a lot 
of personal support and encouragement to do well in this course. 
The teacher assume the role of a resource person who is available 
to students whenever they need help. As an observation and 
interview was held on Monday 20 of August 2018. 
The teacher does not distinguish between male and female 
student, she used the same the style. The teacher usually only sits 
on chair and observed the students. Sometimes after presentation 
and the teacher and other students give applause and give praise 
that the material explained is clear enough but the information 
must be more complete and more detailed. And the teacher said 
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nice and very good.Students typically work on course project alone 
with little supervision from the teacher, so the teacher totally give 
an autonomous of the students, because teacher believe students 
think and work independently is important thing to develop their 
ability. 
2) Questionnaire answer by UF 
The result of teaching styles survey can showed Mrs. UF 
had high score in all types of teaching styles by Grasha‟s theory, 
but there are two dominant the type of teaching style by Mrs. UF in 
expert and facilitator with the same score with the value 3.875. 
Based on answer on questionnaire Mrs. UF believes that the 
teacher set high standards for students in this class. Her teaching 
goals and methods address a variety of student learning styles, 
sharing on teacher‟s knowledge and expertise with students is very 
important to the teacher. She assume that the teacher typically 
show students how and what to do in order to master course 
content. Then the teacher want students to leave this course well 
prepared for further work in this area. As based on the result of the 
interview on Thursday, 30 of August 2018with the teacher Mrs. 
UF. 
Based on interview with Mrs. UF the researcher concludes 
that, the teacher is not too dependent on the lesson plan in the 
teaching process. She adjusts the conditions of the class to apply 
the appropriate of teaching style. Before the teachercarry out the 
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teaching process, she prepares the material and provides innovation 
in teaching. One of them is the "Students of the day" the quiz aims 
to improve students' abilities and confidence. To establish good 
communication the teacher maintains closeness with students like a 
friend, she argues that, teachers learn something from students, and 
students learn something from teacher. In classroom the teacher 
always encourages students to ask questions, she also does not 
distinguish between male and female students, she used the same 
the style. 
Possesses the knowledge and expertise that students need, 
strives to maintain status as an expert among students by 
displaying detailed knowledge and by challenging students to 
enhance their competence. It concerned with transmitting 
information and ensuring that students are well prepared. 
3) Questionnaire answer by EWN 
The result of high score the type of teaching styles that 
showed Miss. EWN had high score and dominant in facilitator with 
score 4.25. Based on answer on questionnaire Mrs. EWN believes 
that she spend time consulting with students on how to improve 
their work on individual and/or group projects. Small group 
discussions are employed to help students develop their ability to 
think critically. She choices about guide students' work on course 
projects by asking questions, exploring options, and suggesting 
alternative ways to do thing, then she believe that give students a 
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lot of personal support and encouragement to do well in this 
course. As based on the result of the interview on Tuesday, 28 of 
August 2018 with the teacher Mrs. EWN. 
The researcher concludes that, the teacher used mapping in 
the teaching process, the teacher also adjusts the classroom 
conditions, and she prepares the material to be conveyed to the 
students well. The teacher places herself as a friend. It aims to 
establish good communication with students, one of the ways that 
is done to encourage students to learn, teachers often give games. 
The teacher used the same style in teaching both male and female 
class, the difference is only at the level of speed in delivering the 
material.The teacher emphasizes the personal nature of teacher-
student interactions, so the teacher friendly to students. She always 
gave the question and asked the students answer about the 
question, the teacher often guides and directs students by asking 
questions. 
4) Questionnaire answer by TFS 
The result of high score the type of teaching styles that 
showed Mrs. TFS had high score and dominant in facilitator and 
personal model with score 4.25 to facilitator and 3.625 to personal 
model.  
Based on answer on questionnaire Mrs. TFS believes that 
the teacher spend time consulting with students on how to improve 
their work on individual and/or group projects. Activities in this 
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class encourage students to develop their own ideas about content 
issues. Students might describe me as a "coach" who works closely 
with someone to correct problems in how they think and behave. 
The teacher gave students a lot of personal support and 
encouragement to do well in this course. Sharing my knowledge 
and expertise with students is very important to me. As based on 
the result of the interview on Wednesday, 29 of August 2018 with 
the teacher Mrs. TFS.  
The teacher made the lesson plan as the main reference, but 
she also gave the improvised in teaching, because this school was 
in an Islamic boarding school environment and therefore adapted to 
environmental and conditions. The teacher gives an independent 
way and asked students to be open each other, therefore the teacher 
always asked students to give questions. When students look 
sleepy the teacher overcomes it by providing stimulus in the form 
of games to increase the concentration and enthusiasm of students. 
Teachers provide the same style in teaching male and female 
classes. The teacher emphasizes student-centered learning and 
there is much more responsibility placed on the students to take the 
initiative for meeting the demands of various learning tasks.  
5) Questionnaire answer by NHI 
Next the result of teaching styles survey can showed Mrs. 
NHI had high score in all types of teaching styles by Grasha‟s 
theory, but there are two dominant the type of teaching style by 
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Mrs. NHI in expert and facilitator with the same score with the 
value 4.25. 
Based on answer on questionnaire Mrs. NHI believes that 
Sharing my knowledge and expertise with students is very 
important to me. Activities in this class encourage students to 
develop their own ideas about content issues. The teacher typically 
show students how and what to do in order to master course 
content. Students receive frequent verbal and/or written comments 
on their performance. Students might describe me as a "storehouse 
of knowledge" who dispenses the fact, principles, and concepts 
they need. The teachergave students a lot of personal support and 
encouragement to do well in this course. As based on the result of 
the interview on Monday, 27 of August 2018 with the teacher Mrs. 
NHI.  
The teacher made the lesson plan as the main benchmark in 
teaching, but she adapted to the conditions of the students, the 
teacher sometimes conveys the material in fast and slow. In 
teaching process the teacher as a mediator and as a friend. The 
teacher takes a personal approach way, she goes around the class 
and approaching students one by one and asked about the 
difficulties experienced by students. The teacher very attentive, she 
always makes sure the notes of the material provided must be 
complete, in addition the teacher explained the material to students 
often repeated on this purpose to ensure students really 
66 
 
 
 
understand.The teacher explained the material to students, she 
typically showed students how and what to do in order to master 
course content. The teachers typically design group activities 
which necessitate active learning, student-to-student collaboration 
and problem solving. 
Table 4.2 Teaching Styles by Practice and Grasha’s Theory in 
Questionnaire Survey 
NO Teacher  Teaching Practice based Teaching 
Style 
Grasha‟s Theory based Teaching 
Styles 
1 SW Students typically work on course 
project alone with little supervision 
from the teacher, so the teacher totally 
give an autonomous of the students, 
because teacher believe students think 
and work independently is important 
thing to develop their ability. The 
Teacher makes the class in small 
group to discuss and presentation. So 
the teacher more of organizes group 
learning and just observes students. 
Based on the result those characters 
include in delegator style 
The teacher assume that guide 
students' work on course projects by 
asking questions, exploring options, 
and suggesting alternative ways to 
do things, developing the ability of 
students to think and work 
independently is an important goal. 
The teacher assume the role of a 
resource person who is available to 
students whenever they need help. 
What teacher has to say about a 
topic is important for students to 
acquire a broader perspective on the 
issues in that area. 
Based on the result those characters 
include in delegator and facilitator 
style 
2 UF The teacher explain of detail material 
to students, she sharing the knowledge 
and expertise that students need, the 
The teacher set high standards for 
students in this class. The teacher 
often typically show students how 
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teacher often as a coach advise to 
students to explore and practice about 
the material that given by teacher, and 
the teacher challenging students to 
enhance their competence for example 
quiz about student of the day. 
Based on the result those characters 
include in expert style 
and what to do in order to master 
course content. 
Then the teacher want students to 
leave this course well prepared for 
further work in this area. 
Based on the result those characters 
include in expert style 
 
3 EWN The teacher emphasizes the personal 
nature of teacher-student interactions, 
so the teacher friendly to students, she 
always give the question and ask the 
students answer about the question, 
the teacher often guides and directs 
students by asking questions, the 
teacher designs participatory learning 
activities in class, so teacher 
sometimes discuss with student. 
Based on the result those characters 
include in facilitator style 
The teacher assume that spend time 
consulting with students on how to 
improve their work on individual 
and/or group projects. She believes 
small group discussions are 
employed to help students develop 
their ability to think critically. The 
teacher often guide students' work 
on course projects by asking 
questions, exploring options, and 
suggesting alternative ways to do 
things. Based on the result those 
characters include in facilitator style 
and delegator style 
4 TFS The teacher gives material to students 
and guide with write down on board 
and explain to students, the teacher 
emphasizes student-centered learning 
and there is much more responsibility 
placed on the students to take the 
initiative for meeting the demands of 
various learning tasks.  
Based on the result those characters 
include in facilitator style 
The teacher spend time consulting 
with students on how to improve 
their work on individual and/or 
group projects. Activities in this 
class encourage students to develop 
their own ideas about content 
issues.Students might describe me as 
a "coach" who works closely with 
someone to correct problems in how 
they think and behave. Based on the 
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result those characters include in 
facilitator style and expert style 
5 NHI The teacher explain the material to 
students, the teacher typically show 
students how and what to do in order 
to master course content, manages 
classroom on projects such as group to 
translate the text, teachers typically 
design group activities which 
necessitate active learning, student-to-
student collaboration and problem 
solving. 
Based on the result those characters 
include in facilitator style 
The teacher sharing her knowledge 
and expertise with students is very 
important thing, activities in this 
class encourage students to develop 
their own ideas about content issues. 
Students might describe me as a 
"storehouse of knowledge" who 
dispenses the fact, principles, and 
concepts they need. Students receive 
frequent verbal and/or written 
comments on their performance. 
Based on the result those characters 
include in facilitator style 
  
So from that result above related with the theory of 
Grasha&Grasha in VrigilFrunza (2014:344) state that teachers who have a 
facilitator model teaching style tend to focus on activities. This teaching 
style emphasizes student-centered learning and there is much more 
responsibility placed on the students to take the initiative for meeting the 
demands of various learning tasks. Teachers typically design group 
activities which necessitate active learning, student-to-student 
collaboration and problem solving. Like the third teacher Mrs. NHI, TFS 
and EWN they use style of teaching is facilitator style in class, with the 
characteristic in facilitator style in above.   
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B. Discussion  
In this section, the researcher tries to discuss about the theory 
constructed by the researcher based on the research finding and theories 
proposed by the expert. In order to answer the problem statement that have 
been presented in the research finding will be discussed with the relevant 
reference to theories related to the teaching styles in teaching English on 
student at MA Al Hikmah 2 Benda. After conducting the result, the 
researcher found that the English teacher of MA Al Hikmah 2 Benda had 
more than one teaching style when teaching English class.  
1. Teacher‟s Style  
a. Teacher Practice based Teaching Style 
1) Teaching Styles by SW 
Based on research, the researcher concludes that the 
dominant styles had been done by Mrs. SW in teaching style is 
delegator. In data the result of teaching style survey by Mrs. 
SW as follow expert 4,625; formal authority 3,5; personal 
model 4,375; facilitator 4,75 and delegator 4,875. The teacher 
stated that students typically work on course project alone with 
little supervision from the teacher, so the teacher totally give an 
autonomous of the students, because teacher believe students 
think and work independently is important thing to develop 
their ability.  
The teacher is concerned with developing students‟ 
capacity to function in an autonomous fashion. Students work 
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independently on projects or as part of autonomous teams. 
According to Grasha (2002:154) the teacher is available at the 
request of students as a resource person.  
In teaching process, Mrs. SW asked the students to 
make the small group consist of five peoples, so that the 
students can discuss to each other, and make the presentation. 
The teacher wanted to make the students are more independent 
in learning process and develop their capacity, while the 
teacher monitoring the students.  
2) Teaching Styles by UF 
From the research in male and female class, Mrs. UF 
emphasized the important of giving information and fact to the 
students, which is dominant with expert style. In data the result 
of teaching style survey by Mrs. UF as follow expert and 
facilitator 3,875;formal authority and  personal model 3,375; 
delegator 3. The teacher explains of detail material to students, 
the teacher also sharing the knowledge and expertise that 
students need. The teacher often as a coachadvise to students to 
explore and practice about the material. 
Mrs. UF displayed detail knowledge to the students, 
because she always prepare well. In teaching process she gives 
the information and knowledge clearly to the students. 
Therefore students understand the material that given by 
teacher. Mrs. UF she always asking questions, exploring 
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options (Student of the day) it is a treatment to increase the 
courage and ability in speaking.  
As an according to Grasha (2002:154) Expert style is 
possesses the knowledge and expertise that students need, 
strives to maintain status as an expert, among students by 
displaying detailed knowledge and by challenging the students 
to enhance their competences. It concerned with transmitting 
information and ensuring that students are well prepared.  
3) Teaching Styles by EWN 
From the researchin male and female class by Miss 
EWN, showed that her teaching process in the class more 
dominant of her style in the facilitator. In data the result of 
teaching style survey by Mrs. EWN as follow style of 
facilitator 3,875;formal authority 3,25, expert, delegator and 
personal model have the same score 3,625. The teacher 
emphasizes the personal nature of teacher-student interactions, 
so the teacher friendly to students. She always gave the 
question and asked the students answer about the question. 
The teacher often guides and directs students by asking 
questions, the teacher designs participatory learning activities 
in class. The teacher believes small group discussions are 
employed to help students develop their ability to think 
critically but this style is rare apply by teacher.  In her teaching 
process, the teacher always asked questions and encourages 
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them to be more active in class. According to Grasha 
(2002:154) stated that the teacher often guides and directs 
students by asking questions, the teacher designs participatory 
learning activities in class.  
This process is apply in male and female classes, the 
differences of the teaching style more seen when the teacher 
teach on male class. The teacher give a lot of attention to the 
male students, because the students easily to get sleepy in 
teaching learning process. So the teacher invites more 
discussion with the students, in order to make the student more 
active. On the other hand, in teaching learning process female 
class, the teacher get more relaxed and keep asking questions 
and answer each question given by student.  
4) Teaching Styles by TFS 
From the researchbased on Mrs. TFS, showed that her 
teaching process in the class more dominant of her style in the 
facilitator. In data the result of teaching style survey by Mrs. 
TFS as follow style of facilitator 4,25;formal authority 3,125; 
expert 3,375; delegator 3,5 and personal model 3,625. The 
teacher emphasizes student-centered learning and there is much 
more responsibility placed on the students to take the initiative 
for meeting the demands of various learning tasks. The teacher 
also much guiding students for the materials and the teacher 
assume that students might describe the teacher as a "coach" 
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who works closely with someone to correct problems in how 
they think and behave. 
In teaching process she used extra energy when 
teaching in male class. The students are more difficult to 
control, because the typical of the students is little bit a noisy, 
and the kind of condition made the teacher wasted more time in 
the teaching process. There are some students who also get 
sleepy when the teacher explained the material in front of class. 
So, the teacher trying to wake up the sleeping students and try 
to make the situation in class became fun. In order to the 
student did not sleep during the teaching process, the teacher 
also try to amplify the sound because of the situation in the 
class that a little bit noisy, and explain the material repeatedly.  
In the male class, the teacher try to be more assertive, 
and she always gives the assignment in the end of the class. If 
there are students who do not do the homework or the 
assignment that give by the teacher, they will get the 
punishment from the teacher to memorizing 50 vocabularies. 
The teacher are very strict and always guiding the student to 
understand the material. According to Grasha (2002:154) stated 
that the teacher emphasizes student-centered learning and there 
is much more responsibility placed on the students to take the 
initiative for meeting the demands of various learning tasks.  
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On the other hand when teaching in female class, the 
teacher engages students directly, and giving more 
examplerealed in the material and the teacher are more relaxed 
when teaching female class. When teaching in female class the 
teacher is more applicable and inviting students to discuss 
together, sometimes she also gave an ice breaking to make the 
situation more relax and give stories based on her experience. 
And she also gives the motivation with praise, rewards and 
applause to the students.  
5) Teaching Styles by NHI 
The result of the research concluded in the class Mrs. 
NHI, she also dominant using facilitator style.In data the result 
of teaching style survey by Mrs. NHI as follow style of 
facilitator and expert 4,25;formal authority 3,625; delegator 
3,75 and personal model 4. She always directing and guiding 
her students as in the time in teaching about translating, and 
asked students to make group to discuss together about the 
material of translating. Based on Grasha&Grasha in 
VrigilFrunza (2014:344) stated that the teachers typically 
design group activities which necessitate active learning, 
student-to-student collaboration and problem solving.  
The teacher is directed repeatedly to students how to 
translate and pay attention to students by guiding and giving 
material. When teaching in female class the teacher is more 
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relaxed. On the other hand when the teacher is teaching in male 
class the process of teaching is not active, because most of the 
students are passive. So, the teacher repeatedly gives 
information and the voice of teacher is must be loudly, because 
the students sometimes make the noise condition. The teacher 
is more assertive, especially when give the assignment, giving 
punishment to students, if they do not have a complete their 
records. 
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CHAPTER V 
CONCLUSION AND SUGGESTIONS 
A. CONCLUSION  
After describing the data, in this chapter the researcher made 
conclusion, which was explained in the previous chapter. Based on 
research finding and discussion the researcher concluded about the 
teaching styles in MA Al Hikmah 2 Benda. The researcher found four 
teaching styles that used by teacher in MA Al Hikmah 2 Benda, can be 
conclude as follow: 
1. Teaching styles by SW  
Based on observation and analyses the researcher can conclude 
that the dominant style by the teacher is delegator, sometimes use 
facilitator style. The teacher stated that students typically work on 
course project alone with little supervision from the teacher, so the 
teacher totally give an autonomous of the students, because teacher 
believe students think and work independently is important thing to 
develop their ability, in facilitator style the teacher guide students' 
work on course projects by asking questions, exploring options, and 
suggesting alternative ways to do things, developing the ability of 
students to think and work independently is an important goal 
2. Teaching styles by UF 
Based on the deep observation the researcher can conclude that 
the dominant style by the teacher is expert and facilitator. The teacher 
explain of detail material to students, the teacher also sharing the 
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knowledge and expertise that students need, the teacher often as a 
coach advise to students to explore and practice about the material. In 
facilitator style the teacher often emphasizes student-centered learning 
and there is much more responsibility placed on the students to take 
the initiative. 
3. Teaching style by EWN 
Based on the deep observation the researcher can conclude that 
the dominant style by the teacher is facilitator. The teacher emphasizes 
the personal nature of teacher-student interactions, so the teacher 
friendly to students, she always give the question and ask the students 
answer about the question, the teacher often guides and directs students 
by asking questions, the teacher designs participatory learning 
activities in class. 
4. Teaching style by TFS 
 Based on the deep observation the researcher can conclude that 
the dominant style by the teacher is facilitator.The teacher emphasizes 
student-centered learning and there is much more responsibility placed 
on the students to take the initiative for meeting the demands of 
various learning tasks. 
5. Teaching style by NHI 
 Based on the deep observation the researcher can conclude that 
the dominant style by the teacher is facilitator and expert. The teachers 
typically design group activities which necessitate active learning, 
student-to-student collaboration and problem solving and the teacher 
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also sharing her knowledge and expertise with students is very 
important to student. 
B. SUGGESTION  
Based on the result of research and conclusion above, the 
researcher gives the suggestion that will be useful for all people related to 
the English teacher, the suggestions are as follow: 
1. For the Teacher  
a. The teacher is the one of important component in education, in 
teaching process the teacher as the main actor, they should 
understand the characteristics all of students and give some 
benefits in English teaching. So that, the teacher should 
implement those teaching styles. 
b. With use the opportune of teaching styles, the teacher is 
expected to give motivation the students it influence to student 
have high spirit and motivation to study hard, especially in 
English lesson. 
c. All of students have the different of characteristic, so the teacher 
should be understands about it, don‟t discrimination between the 
major of student and the gender of student. 
2. For the Student 
a. The students should be more active and responsive during the 
teaching process by asking the difficult, giving opinion and 
suggest to the teacher when the teaching style is not give some 
motivation and spirit to study. 
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b. The students should be more attention to the lesson when the 
teacher explain about the materials  
c. The students must aware between male and female are the same 
so it can increase the confident and bravery when in public 
3. For the School  
School is one of institution of education, the school also has big 
role in teaching learning process. The school should more give the 
same program to class or major that has not maximal in English 
lesson.  
C. IMPLICATION 
Teachers play important roles to support and to help their students 
to teaching process English in class and teaching process is more 
important activity to get success in transforming knowledge to students, 
teaching styles as those enduring personal qualities and behaviors that 
appear in how educators conduct their classes. Thus, it is both something 
that defines us, that guides and directs our instructional processes, and that 
has effects on students and their ability to learn.  
The research of teaching styles of the teacher in MA Al Hikmah 2 
Benda, Sirampog, Brebes have the result there is some gap between 
teaching style based on practice and teaching style based on perception of 
Grasha theory in teaching survey, almost the teacher as the object of 
research, in practice based teaching style and perception by theory of 
Grasha not related.  
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APPENDICE 1 
FIELD NOTE 
Code  : 01 
Title  : Observation about teaching process in the class  
Date : Monday, 20 of August 2018 
Place : XI Emercy I MA Al Hikmah 2 Benda  
Activity: The observation of teaching process in the class XI Emercy  by Sri 
Wahyuni, S.Pd. 
In this occasion the researcher observed in second grade of Emercy class, the class 
is consists of 30 of student, 7 male student and 23 female student, in this day the 
teacher that I followed to observation is Mom Sri Wahyuni, S.Pd. The teaching 
process is on going until three hours, in teaching process, first of all teacher give 
the greeting, and then in this meeting the teacher ask the student to presentation 
about the last material that given to the students. From start until the end, the 
teacher using English to communicate with students, so full of English.  
Before the presentation doing by students, the teacher ask the students to submit 
the task last meeting, because of the last presentation there is question that haven‟t 
answered, so the student present the answer from the friend‟s question. Then three 
students come to forward of class, they are presented answer the question last 
meeting about report text with the material about mammals animal, all of student 
give the attention for they friend that present, when student is presentation with 
reading the note in the book, the teacher asked student to explain their answer 
used her own language not reading the book. The teacher giving the help to 
explain the purpose what students said in presentation activity, and then the 
teacher is offer to other students to help their friend in answering, there is one 
students that encouraged herself to help in answering, then after the question have 
answered, the teacher mention again to students don‟t read book when 
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presentation but understanding the material and then use the own word to explain 
what the materials. 
The teacher asking to students “the question have answer or no?” the students said 
that yes I have. Suddenly the class is crowded then the teacher is try to control the 
situation of class, the students pay attention again. After all question answered, 
then continue with the new material and new group to presentation their material.  
Next presentation from other group consist of three female students and then they 
are explain material about animals of the sea, the student alternately give the 
explanation the report text to students, after finish to explain the material, the 
teacher invite the students to giving the question, almost the student in that class 
raise up their hand, but in first section just three questioner, so just three question, 
then the student that presented is choosing their friend to give question.  
Murid sangat antusias, kemudian murid yang di tunjuk memberikan pertanyaan 
kepada teman mereka yang sedang presentasi didepan, antara lain ada yang 
menayakan apakah hewan yang hidup di air tawar juga bisa hidup di air asin , 
kemudian hewan apa saja yang terdapat di palung laut, lalu hewan terbesar dan 
tekecil di laut apa saja. Saat murid memberikan pertanyaan, salah satu siswa dari 
grup yang sedang presentasi mencatat pertanyaannya di papan tulis, setelah itu 
siswa yang sedang presentasi mencoba menjawab pertanyaan yang diberikan 
kepada mereka. Dan ada satu pertanyaan yang belum berhasil mereka jawab, jadi 
pertanyaan tersebut akan menjadi tugas untuk dicari tahu terlebih dahulu 
jawabannya, dan akan di presentasikan lagi next meeting.  
Setelah sesi pertanyaan pertama selesai, pertanyaan sesi keduapun dibuka 
kembali, antusiasme murid masih sama mereka banyak yang ingin bertanya dan 
mengangkat tangan mereka, namun karena pertanyaan yang diberikan dibatasi 
jadi hanya tiga siswa yang boleh memberi pertanyaan, seperti di sesi awal siswa 
yang presentasi memilih tiga teman mereka, setelah terpilih mereka memberi 
pertanyaan kemudian pertanyaan ditulis dan dijawab, ketika memberi jawaban 
suasana sangat hidup sebab siswa yang menjadi pendengar memberikan feedback 
dan pendapat mereka. Diskusipun terjadi sesekali ketika diskusi tidak menemui 
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jalan keluar guru akhirnya menengahi dan memperjelas jawaban yang diberikan, 
setelah menjawab semua pertanyaan grup kedua ini mengakhiri presentasi mereka 
dan mereka mempunyai tugas dari pertanyaan yang belum terjawab. Kemudian 
mereka menutup presentasinya lalu guru dan murid lain memberi applause dan 
emberi pujian bahwa materi yang dijelaskan sudah cukup jelas namun infomasi 
harus lebih komplit dan detail lagi. Guru berkata nice and very good. 
Presentasi selanjutnya akan disampaikan oleh siswa putra, ada empat orang siswa 
yang maju untuk mepresentasikan materi yang sudah ditugaskan, grup siswa putra 
menjelaskan materi report text tentang lebah, siswa satu persatu menjelaskan 
penjelasan tentang lebah, mulai dari cara berkembang biak, keunikan lebah dan 
seluk beluk tentang lebah, siswa laki-laki menjelaskan dengan menggunakan 
bahasa inggris secara full, setelah menjelaskan materi selesai, seperti presentasi 
sebelumnya dibuka dua sesi pertanyaan, dan seperti presentasi sebelumnya semua 
siswa sangat antusias dan aktiv, mereka hampir semua ingin bertanya, kemudian 
hanya dipilih tiga orang penanya, lalu siswa yang ditunjuk memberikan 
pertanyaan kepada siswa yang sedang presentasi, ada yang bertanya apa 
perbedaan lebah laki-laki dan perempuan, bagaimana proses pembuatan madu, 
apa bedanya lebah dan tawon, bagaimana cara menangani orang yang tersengat 
lebah. Setelah pertanyaan diberikan, siswa yang bertugas presentasipun menjawab 
pertanyaan satu persatu. Dalam menjawab pertanyaan respon siswa sangat aktiv 
sehingga terjadi saling feedback, dan kelaspun terasa sangat hidup, selain itu 
siswa lain sebagai pendengar juga memberi argument serta opininya. Setelah 
selesai dilanjut dengan memberi pertanyaan sesi kedua, sesi kedua juga sama 
siswa saling proaktiv, diskusipun hidup, karena saking asiknya berdiskusi guru 
pun khirnya memberi sesi extra, dua siswa diberi kesempatan untuk memberi 
pertanyaan kepada kelompok yang presentasi. Lalu setelah usai menjawab semua 
pertanyaan, kelompok putra tidak ada tugas sebab semua pertanyaan sudah 
terjawab. Guru memberikan pujian sangat bagus keterangannya dan penjelasannya 
mendetail. Semua siswapun memberi applause.  
Karena waktu tiga jam pelajaran sudah berakhir, guru menutup namun sebelum 
itu guru memberi motivasi dan saran kepada murid untuk lebih meningkatkan skill 
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speaking dengan cara berani speak up, dan selalu berlatih. Lalu guru menutup 
pembelajran pada hari itu dengan salam. 
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FIELD NOTE 
Code  : 02 
Title  : Observation about Teaching Style Process in the class  
Date : Monday, 20 of August 2018 
Place : MAK 2 B Al Hikmah 2 Benda  
Activity: The observation of teaching process in second grade of MAK by Umi 
Farisiah, S.Pd.,M.Pd 
Ketika peneliti hendak masuk kelas, terlihat siswa MAK kelas XI sedang 
membaca Koran di depan kelas mereka, kali ini peneliti melakukan observasi di 
kelas MAK putra, sebab di MA Al Hikmah dua siswa laki-laki dan perempuan 
letak kelasnya dipisah, di MAK 2 B ini terdapat siswa sebanyak 30 anak, ketika 
masuk kelas kondisi dan situasi kelas sangat mendukung untuk belajar sebab 
hampir semua siswa, mmbawa semua buku mata pelajarannya kedalam kelas, 
seperti terlihat meja salah satu anak penuh dengan buku, kitab dan kamus, 
sehingga ruang meja depannya penuh.  
Ketika pengajaran hendak dimulai, guru pertama-tama mengucap salam, 
kemudian memimpin para siswa untuk membaca surat alfatihah, setelah itu guru 
menyapa para murid, menanyakan kabar dan keadaan. Lalu guru melakukan 
presensi untuk mengetahui kehadiran siswa dan menanyakan siapa yang tidak 
hadir, terlihat masih ada beberap bangku yang kosong, beberapa menit kemudian 
beberapa siswa masuk terlambat sekitar 5-10 menit.  
Guru memulai pembahasan materi namun sebelum itu guru mereview kembali 
materi yang sudah diberi, dalam proses pengajaran sejak awal hingga akhir guru 
menggunakan bahasa Inggris, karena basic MAK sendiri merupakan kelas yang 
membiasakan dalam berbahasa baik itu Inggris maupun Bahasa Arab. Materi pada 
pertemuan kali ini membahas tentang materi cause and effect, karena teori dari 
materi ini sudah diberikan pada pertemuan sebelumnya guru meminta siswa untuk 
membaca kembali catatan di buku mereka masing-masing. Guru memberi waktu 
selama 5 menit untuk membaca, para siswapun memanfaatkan waktu yang 
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diberikan, tidak ada keributan semua siswa membaca sesuai dengan instruksi dari 
gurunya. Di saat kegiatan membaca guru berkeliling menghampiri murid yang 
sedang memebaca  sambil melihat catatan para murid  
Setelah membaca materi pertemuan lalu selesai, guru meminta salah satu dari 
siswa untuk maju dan menjadi relawan untuk menjaelskan dihadapan siswa 
lainnya, kemudian karena siswa saling tunjuk akhirnya salah satu murid 
menyarankan untuk menunjuk siswa berdasarkan tanggal hari itu, akhirnya di 
tunjukalah siswa yang bernomor urut 20, siswa pun tanpa canggung langsung 
berdiri, awalnya menyampaikan materi di tempat dudunya dengan berdiri, namun 
akhirnya teman-teman yang lain memintanya untuk maju kedepan kelas, 
permintaan tersebut dituruti dan siswa menjelaskan materi cause and effect tanpa 
membawa catatan, dan ia pun dengan lancar dan jelas menjelaskan materi 
tersebut, usai menjelaskan sang siswa diminta untuk sekaligus memberikan 
contoh kalimat cause and effect,  setelah selesai menjelaskan guru memberi pujian 
penjelasan yang diberikan cukup dan dan sukses memberi explain about the 
material , ternyata siswa tersebut memang sudah mempunyai basic bahasa Inggris, 
dan kerap kali mengikuti event perlombaan speech maupun debat bahasa Inggris, 
info tersebut peneliti peroleh ketika sedang mengobrol dengan guru.  
Setelah itu guru menjelaskan kembali dan mengoreksi contoh yang tadi dibuat, 
selain itu tambahan materi dengan menuliskannya di papan tulis, tentang kalimat 
dependent and independent, dalam menjelaskan guru secara komunikatif 
mengajak siswa berdiskusi jadi pengetahan yang didapat oleh siswa adalah atas 
pemahaman mereka dan guru sebagai pemantik untuk menimbulkan pemahaman 
pada siswa, setelah menjelaskan guru menawarkan untuk siswa bertanya, dan ada 
sekitar lima siswa yang bertanya. Karena waktu pengajaran hanya satu jam 
pelajaran jadi pengajaran terasa sangat cepat, sebelum kelas berakhir guru 
memberi tugas kemada siswa yang soal-soalnya terdapat di buku paket, guru 
menyarankan untuk meminjam kepada kaka kelas. Karena bel ganti pelajaran 
sudah berbunyi kelas di tutup dengan salam and see you next meeting. 
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FIELD NOTE 
Code  : 03 
Title  : Observation about Teaching Style Process in the class  
Date : Monday, 20 of August 2018 
Place : MAK 2 A Al Hikmah 2 Benda  
Activity: The observation of teaching process in second grade of MAK by Umi 
Farisiah,S.Pd.,M.Pd 
Dalam observasi kali ini peneliti memasuki kelas MAK 2 A putri, jumlah 
siswanya ada sekitar 30 anak, sama seperti kelas putra pada materi yang 
disampaikan tentang cause and effect. 
Setelah guru masuk kelas, untuk awalan guru memberi salam berdoa dengan 
membaca basmallah, karena di kelas putri ada dua jam pengajaran, guru 
memberikan sebuah kejutan yaitu berupa students day, guru menunjuk murid 
secara acak akhirnya satu nama diminta untuk maju dan telling something kepada 
siswa dikelas berkaitan hal apapun , bisa pengalaman, cerita tau apapun dengan 
menggunakan bahasa. Akhirnya murid yang ditunjuk secara tiba-tiba dengan 
malu-malu mulai berdiri, teman sekelasnya memberi support agar siswa yang 
ditunjuk untuk berani speak up, lalu maju kedepan kelas dan mulai speaking and 
telling tentang pengalamannya sebelum masuk MAK. Hampir lima menit siswa 
tersebut menceritakan pengalamannya dengan full menggunakan bahasa inggris 
meskipun beberapa kali didorong oleh guru untuk berbicara sebisa mungkin. 
Setelah selesai telling her experience siswa lain give applause sebagai tanda 
penghargaan. 
Kemudian guru mulai menngajak siswa untuk kembali membahasa materi, namun 
sebelum menjelaskan  guru meminta siswa untuk mereview kembali dengan 
membaca catatan di buku siswa selama lima menit. Dalam kegiatan membaca 
guru berkeliling melihat satu persatu murid yang sedang membaca, seusai 
membaca guru meminta satu relawan dari murid untuk maju kedepan dan 
menjelaskan serta memberikan contoh dari cause and effect. Namun karena siswa 
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malu-malu akhirnya guru memberi pertanyan dan siswa menjawab secara 
bersamaan.  
Lalu guru menjelaskan tentang kata conjunction dalam cause and effect, kemudian 
guru menunjuk kembali salah satu siswa untuk menuliskan contoh kalimat cause 
and effect, setelah itu guru mengajak murid untuk membahasa dan berdiskusi 
bersama menganalisis contoh kalimat yang ditulis oleh murid, dirasa sudah cukup, 
guru menjelaskan kembali conjunction dalam kalimat cause and effect dan 
menyebutkan macam-macam dari conjunction, setelah itu menyakan kepada siswa 
sudah paham apa belum dan ada yang bertanya atau tidak, akhirnya ada beberapa 
siswa yang bertanya setelah itu guru menjawab pertanyaan yang diberikan. 
Setelah murid cukup paham guru meminta murid untuk menuliskan contoh 
kalimat cause and effect di buku masing-masing siswa.  
Untuk meningkatkan pemahaman siswa guru mengajak bersama kepada siswa 
untuk menyebutkan macam-macam conjunction yang tadi telah dibahas, secara 
bersamaan dan dengan kompak siswa menyebut satu persatu kata conjunction. 
Guru menawarkan kembali kepada siswa siapa yang mau bertanya, dan tidak ada, 
dari pengamatan peneliti tingkat responsifitas antara siswa laki-laki dan 
perempuan lebih menunjukan lebih responsive laki-laki, akhirnya ada satu murid 
yang bertanya. Dipenghujung jam pelajaran guru menginstruksikan kepada siswa 
untuk membuat portofolio tentang cause and effect secara detail. Lalu penutup 
guru memberi salam dan siswa menjawab salam dengan salam khas mereka 
ucapan thank you kepada guru. 
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FIELD NOTE 
Code  : 04 
Title  : Observation about Teaching Style Process in the class  
Date : Monday, 27 of August 2018 
Place : XI IPA 5 Al Hikmah 2 Benda  
Activity: The observation of teaching process in second grade of IPA 5 class by 
Titut  
    Fajar Suryani, S.Pd 
Observasi kali ini, peneliti melakukan observasi di kelas XI IPA 5, kelas ini 
merupakan kelas siswa laki-laki ada sejumlah 31 siswa yang ada di kelas tersebut. 
Seperti guru-guru lainnya pertama-tama guru membuka kelas dengan memberi 
salam, karena pada kesempatan kali ini peneliti mengobservasi kelas laki-laki 
berdasarkan pengamatan peneliti guru lebih ekstra dalam mengkondisikan siswa 
sebab seringkali siswa ribut dan ramai sendiri. Setelah situasi kelas cukup 
terkondisikan guru memulai untuk membahasa materi pada pertemuan hari ini.  
Materi yang diberikan adalah pembahasan tentang asking and giving opinion, 
setelah itu karena pertemuan sebelumnya ada tugas yang diberikan terlebih dahulu 
guru bersama siswa mengoreksi tugasnya. 
Guru melanjutkan memberi materi kepada siswa terkait asking and giving 
opinion,  guru menulis materi di papan tulis, dari pengamatan peneliti siswa 
beberapa kali sering ribut sendiri, dan guru berkali-kali mencoba mengkondisikan 
situasi kelas. Dalam penyampaian materi guru lebih banyak menggunakan bahasa 
Indonesia, sebab ketika menggunakan bahasa inggris terlalu banyak materi yang 
disampaikan kurang bisa ditangkap dengan baik oleh siswa, selain itu 
menjelaskannya juga diulang-uang sampai beberapa kali. Dari obrolan dengan 
guru sebelum masuk ke dalam kelas, memang hampir semua kelas laki-laki baik 
jurusan IPA maupun IPS siswa terkadang ramai sendiri, jadi guru harus ekstra 
memberikan penjelasan.  
Setelah memberi materi cara menyampaikan asking opinion, guru memanggil 
beberapa nama siswa untuk memberi contoh secara verbal terkait dengan materi 
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asking opinion. Sebagai contoh „what do you thing about this class?‟untuk 
menemukan satu contoh ini siswa sampai beberapa kali di pantik oleh guru agar 
tepat memberikan contoh, karena siswa suka bercanda gelak tawa beberapa kali 
membahana di dalam kelas, sehingga menjadikan kelas riuh. Guru kemudian 
memeriksa buku catatan pelajaran siswa ada beberapa siswa yang bukunya tidak 
lengkap, gurupun menyarakan siswa untuk melengkapi catatannya karena di akhir 
pembelajaran akan di cek kelengkapan catatannya, guru kembali memandu siswa 
dalam memberi contoh kalimat, dan mengulang berkali-kali tentang materi 
tersebut. Setelah cukup beberapa siswa memberi contoh secara verbal, guru 
menunjuk siswa dengan memanggil namanya untuk maju kedepan kelas membuat 
contoh kalimat asking and giving opinion dan menuliskannya di papan tulis.  
Guru meminta siswa untuk menutup buku catatannya, guru berkeliling ke tempat 
duduk siswa untuk membangunkan siswa yang tertidur dan meminta beberapa 
siwa untuk maju kedepan, ada lima siswa yang diminta untuk maju kedepan kelas, 
kemudian diberi pertanyaan oleh guru tentang asking opinion, dari lima siswa 
yang paling cepat menjawab dia yang boleh terlebih dahulu untuk duduk. 
Kemudian giliran siswa yang masih berada didepan kelas untuk menunjuk teman 
lainnya untuk maju dan memeberikan contoh kalimat siswapun riuh saat jawaban 
temannya benar. Setelah dirasa cukup materi tentang asking opinion, guru 
melanjutkan kepembahasan selanjutnya yaitu tentang giving opinion, guru 
memberi teori kata-kata apa saja yang biasa digunakan dan menuliskannya di 
papan tulis.  
Guru meminta siswa untuk memberikan contoh giving opinion dengan 
perbendaharaan kosa kata yang dimiliki oleh siswa, setelah semua contoh selesai 
diberikan dengan dipandu oleh guru bersama dengn siswa mengoreksi contoh 
yang telah ditulis. Disela-sela penjelasan guru memberi saran kepada siswa untuk 
mempraktekan kalimat-kalimat asking and giving opinion dalam kehidupan 
sehari-hari, guru melakukan praktek contoh lagi, namun guru meminta siswa 
untuk asking and giving opinion about his friend, masih menggunakan cara yang 
sama guru menghampiri siswa dan lebih aktiv kesana-kemari dan menunjuk siswa 
untuk memberi pertanyaan, sebab terlihat beberapa siswa sudah mulai lesu dan 
ada beberapa yang mengantuk sehingga gurupun harus proaktiv dan suaranya 
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untuk lebih lantang karena ramainya situasi kelas, sebelum ditutup pertemuan 
pada hari itu, guru terlebih dahulu memeriksa kehadiran siswa, setelah itu guru 
memberi tugas kepada siswa, untuk mengerjakan soal yang ada di buku pegangan 
guru, karena siswa tidak mempunyai buku tersebut guru pun menyaranakan untuk 
meminjam diperpus atau kaka kelasnya, bagi siswa yang tidak mengerjakan akan 
mendapat konsekuesi menghafal vocab sebanyak 50 kata, setelah itu kelas di tutup 
dengan ucapan salam. 
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FIELD NOTE 
Code  : 05 
Title  : Observation about Teaching Style Process in the class  
Date : Wednesday, 29 of August 2018 
Place : XI IPA 4 Al Hikmah 2 Benda  
Activity: The observation of teaching process in second grade of IPA 5 class  
Subject : Titut Fajar Suryani, S.Pd 
Peneliti melakukan observasi di kelas XI IPA 4, kelas ini berisikan siswa-siswa 
perempuan sebanyak 31 siswa. Guru masuk ke dalam kelas memberikan salam 
dan menyapa siswa-siswa. Pada pertemuan kali ini ada dua jam pelajaran, materi 
yang akan disampaikan oleh guru adalah asking and giving opinion, materi yang 
sama seperti di kelas putra kemarin. 
Setelah kelas sudah siap dan kondisional guru memberikan pertanyaan kepada 
siswa apa itu opini?  
Siswa terlihat sangat responsive, beberapa dari mereka menjawab pertanyaan 
yang diberikan, ada yang menjawab pandangan, pendapat, gagasan dan lain-lain, 
dalam komunikasi pembelajaran di kelas guru lebih sering menggunakan bahasa 
Indonesia, kemdian guru mengajak kepada siswa untuk menganalisis bagaimana 
perbedaan antara fakta dan opini, dalam menganalisis guru menggunakan contoh 
secara langsung dengan melibatkan siswanya sebagai contoh, anis siswa yang 
cantik itu opini apa fakta? Karena yang menjadi contoh ada siswa yang ada di 
kelas sontak suasana menjadi ramai, hal tersebut dilakukan untuk menghindari 
siswa mengantuk. Lalu guru bertanya di kelas ini siapa yang sering dimintai 
pendapat, dan siapa yang paling sering meminta pendapat, para siswa saling 
menjawab. Dalam menyampaikan materi guru guru sering mengaitkannya dengan 
kehidupan sehari-hari sehingga lebih aplikatif dalam proses pembelajarannya, 
guru memberikan pujian bahwa kelas ini sangat responsive, siswapun bertepuk 
tangan hal tersebut dilakukan untuk meningkatkan motivasi para siswa.  
Guru mulai memasuki pembahasan materi, kemudian guru menuliskan materi 
asking somebody‟s opinion di papan tulis. 
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Ada kalimat how do you feel about, guru menjelaskan meskipun kata-katanya 
menggunakan feel (rasa) itu artinya tetap menanyakan pendapat. Karena siswa 
sudah mempunyai buku paket bahasa Inggris sehingga guru menjelaskannya lebih 
mudah, sehingga tidak semua contoh di buku di tulis. Kemudian guru meminta 
siswa untuk memperhatikan buku pelajarannya dan menginstruksikan untuk 
membacanya terlebih dahulu.  
Setelah usai membaca guru meminta kepada siswa untuk membaca contoh 
kalimat asking opinion, dengan guru terlebih dahulu membaca kemudian guru 
untuk mengikuti bacaan guru, hal tersebut bertujuan mengajari cara membaca 
yang benar. Sesekali dalam mempraktekan membaca guru juga menjelaskan 
tentang pronunciation. Selesai praktek membaca guru menanya kepada siswa ada 
pertanyaan atau tidak. Karena sudah cukup paham siswa tidak ada yang memberi 
pertanyaan 
Kemudian guru melanjutkan memberi materi tentang giving opinion, karena 
materi sudah ada di buku, sehingga guru hanya memberi contoh secara verbal 
dengan membacakan dan menjelaskan materinya. Kelas begitu aktiv karena siswa 
merespon pertanyaan-pertanyaan yang guru berikan. Guru memberi contoh lain 
dari giving opinion dan menuliskannya ke papan tulis, setelah selesai guru 
meminta siswa untuk meyalinnya ke buku tulis mereka masing-masing, setelah 
selesai mencatat guru mengartikan kalimat yang ada di buku paket tentang contoh 
kalimat asking and giving opinion. Guru sesekali mendekat dan mendatangi siswa 
saat menjelaskan. Setelah materi selesai disampaikan guru menunjuk siswa 
berdasarkan tanggal sekarang kemudian siswa untuk mencari partnernya untuk 
bersama praktek asking and giving opinion. Selesai praktek karena waktu sudah 
hampir habis guru sedikit mengulang dan mengoreksi dari kalimat-kalimat yang 
di contohkan oleh siswa, lalu bel berbunyi guru pun menutup kelas dan siswa 
berdoa bersama, guru memberi salam. 
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FIELD NOTE 
Code  : 06 
Title  : Observation about teaching process in the class  
Date : Tuesday, 29 of August 2018 
Place : XI IPS 2 MA Al Hikmah 2 Benda  
Activity: The observation of teaching process in the class XI Emercy   
Subject: Nur Hidayah Imani, S.Pd. 
Peneliti melakukan observasi selanjutnya yaitu di kelas XI IPS dua, kelas ini 
berisikan siswa perempuan yang jumlahnya ada 33 siswa, pada kesempatan kali 
ini peneliti mengikuti mom Iim mengikuti guna untuk mengobservasi teaching 
style yang digunakannya. 
Awal guru masuk kelas, kelas cukup hening dan kondisioal, kemudian guru 
membuka kelas dengan mengucapkan salam, karena pertemuan kali ini hanya dua 
jam setelah salam guru langsung memasuki dalam pembahasan materi, materi 
yang dibahas pada kali ini adalah materi tentang translate. Pertemuan sebelumnya 
guru sudah menerangkan teori tentang translate, kemudian guru meminta siswa 
untuk mengerjakan soal yang ada dibuku, namun sebelum itu guru membagi siswa 
menjadi beberapa kelompok dengan d tentukan berdasarkan urut absen. Ada tujuh 
kelompok yang dibentuk setiap kelompok terdiri dari lima siswa. 
Guru memeriksa buku siswa lalu meminta siswa untuk bergabung dengan grupnya 
masing-masing guna mengerjakan teks yang akan di artikan dari bahasa Inggris ke 
bahasa Indonesia. Guru memberikan waktu 40 menit untuk siswa mengerjakan 
teks yang sudah diberikan. Lalu para siswa bergegas bergabung dengan 
kelompokny masing-masing.  
Kelas cukup hening dan tidak terlalu ramai, sehingga guru lebih mudah untuk 
mengkondisikan kelas, siswa diminta untuk mengerjakan soal halaman 40 yang 
ada di buku paket. Dalam proses pengerjaan guru kembali mengingatkan kepada 
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siswa tata cara dalam mengalih bahasakan teks inggris kedalam bahasa Indonesia, 
dan guru menyarankan dalam mengartikan agar cepat selesai untuk dibagi satu 
kalimat satu anak.  
Sembari siswa mengerjakan guru mulai berkeliling melihat siswa dan mendekati 
mereka sedikit-sedikit guru membantu siswa dalam mengerjakan, guru berkeliling 
lagi ke kelompok lainnya, melihat siswa yang sedang mengerjakan lalu 
mengarahkan bagaimana cara mentraslate yang benar, sesekali memberi masukan 
bahwa menerjemahkan tidak melulu secara tekstual. Guru meminta hasil 
pekerjaan siswa ditulis dalam selembar kertas dan dalam satu kelompok ada yang 
menjadi leader untuk memimpin diskusi dalam setiap kelompok. 
Siswa terlihat membagi tugas mereka ada yang membuka kamus, beberapa siswa 
yang kebingungan memanggil guru untuk dibantu atau diarahkan, dan gurupun 
membantu siswa, guru mendorong siwa untuk saling aktiv dan saling 
bekerjasama. 
Waktu mengerjakan soal habis, gurupun meminta siswa untuk mengumpulkan 
hasil pekerjaanya lalu dikoreksi bersama hasil translate dari siswa, namun Karen 
waktu sudah habis guru melanjutkan koreksiannya dipertemuan yang akan datang, 
gurupun meminta siswa untuk berdoa bersama dan menutup kelas pada pertemuan 
hari ini dan memberi salam. 
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FIELD NOTE 
Code  : 07 
Title  : Observation about Teaching Style Process in the class  
Date : Monday, 27 of August 2018 
Place : KP MAK  B Al Hikmah 2 Benda  
Activity: The observation of teaching process in KP Class of MAK by Evi Widia 
Ningsih 
Kali ini peneliti melakukan observasi di kelas KP (Kelas Persiapan) MAK putra 
dengan jumlah siswa sebanyak 30 siswa. Guru memberikan salam kepada siswa, 
membuka kelas dengan diawali dengan membaca basmalah, guru memeriksa 
kehadiran siswa, ada beberapa siswa tidak hadir dikarenakan sakit. Mulai 
memasuki materi guru meminta siswa untuk membuka materi pada pertemuan 
sebelumnya, materi sebelumnya membahas tentang grammar khususnya yaitu 
materi verb. Semua siswa diminta untuk membaca catatan mereka, sembari 
menunggu lalu guru mulai menulis materi tambahan di papan tulis, kondusi kelas 
begitu kondusif meski kelas tersebut berisikan siswa laki-laki namun kelas tetap 
kondisional dan mereka semua membaca catatan materi kemarin dan terlihat 
catatan para siswa lengkap dan rapi.  
Setelah selesai menulis materi di papan tulis guru bertanya kepada siswa apakah 
sudah selesai membaca? Karena sudah usai membaca, guru meminta siswa untuk 
menutup catatan di buku para siswa, kemudian guru memberi pertanyaan kepada 
hampir semua siswa mulai dari pengertian verb, macam-macam verb hingga 
rumusnya. Sesi ini merupakan sesi review materi, guru menyebut satu persatu 
nama siswa kemudian memberikan pertanyaan berkaitan dengan materi kemarin, 
dan para siswa menjawab pertanyaan yang diberikan dengan lancar. 
Dalam kelas KP guru menggunakan bilingual sehingga tidak full of English. Dari 
pengamatan peneliti cara guru memberikan pertanyaan secara tiba-tiba ternyata 
menjadikan siswa siap siaga dan memperhatikan guru. Guru memberikan 
pertanyaan kepada murid untuk memberikan contoh regular dan irregular verb, 
dan pertanyaan-pertanyaan yang lainnya. Guru telah mempersiapkan dengan 
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matang materi yang akan disampaikan, terlihat ketika menulis materi guru 
membawa catatan materi simple di kertas.  
Setelah itu guru meminta siswa untuk menulis materi yang sudah ada di papan 
tulis, dan semua siswapun menulis ke buku mereka masing-masing. Siswa sedikit 
ribut, sesekali guru mengajak siswa berinteraksi untuk lebih dekat dengan siswa 
dan mencegah siswa untuk tidur atau mengantuk. Usai menulis materi guru mulai 
menjelaskan materi kepada siswa, materi pada pertemuan kali ini adalah pronoun, 
guru menjelaskan satu persatu materi yang telah ditulis di papan tulis, dan guru 
meminta siswa untuk memberikan contoh kalimat dari materi pronoun yang sudah 
diberikan, siswa begitu aktiv dalam merespon dan bertanya, tanpa diminta 
bertanya oleh guru, beberapa siswa memberikan pertanyaan tentang materi yang 
belum mereka paham atau keterangan yang masih di rasa bingung atau hal baru 
yag mereka tahu. 
Sesekali dalam menjelaskan materi dan diskusi dengan siswa guru memanggil 
nama siswa untuk mengembalikan tingkat kefokusannya karena beberapa ada 
yang terlihat mengantuk sebab waktu sudah siang dan hawa juga agak panas, 
sehingga menjadikan siswa merasa ngantuk, namun guru mensiasatinya dengan 
mengajak komunikasi dan memberi pertanyaa bagi siswa yang mengantuk, 
kemudian guru meminta siswa untuk mengerjakan latihan soal yang di tulis oleh 
guru ada 10 soal yang harus dikerjakan oleh siswa. Setelah selesai mengerjakan 
guru meminta dan menunjuk siswa untuk maju kedepan menjawab soal yang ada 
di depan. Setelah semua di jawab guru membahasa bersama dengan siswa atas 
soal yang sudah dijawab. Hampir semua benar, setelah selesai dibahas lagi-lagi 
beberapa siswa bertanya dengan sendirinya tentang hal yang belum dipahami dan 
gurupun menjawab pertanyaa-pertanyaan yag dikasih. 
Setelah selesai membahas jawaban soal guru meminta siswa untuk menyalinnya 
di buku catatan masing-masing siswa. Setelah itu karena waktu hendak habis guru 
memberikan tugas kepada siswa untuk membuat contoh kalimat dengan 
menggunakan pronoun yang sesuai. 
Bel tanda pulangpun berbunyi dan guru memberikan salam dan mengingatkan 
untuk tugasnya agar dikerjakan. Lalu doa bersama. 
 
102 
 
 
FIELD NOTE 
Code  : 08 
Title  : Observation about Teaching Style Process in the class  
Date : Tuesday, 28 of August 2018 
Place : KP MAK A Al Hikmah 2 Benda  
Activity: The observation of teaching process in KP Class of MAK by Evi Widia 
Ningsih 
Peneliti melakukan observasi di kelas KP MAK putri, dikelas ini terdapat 38 
siswa dan materi yang hedak disampaikan oleh guru sama seperti dikelas putra 
sebelumnya yaitu materi tentang pronoun.  
Saat peneliti masuk ke dalam kelas, siswa sedikit kaget dengan kedatangan saya, 
dan menanyakan kepada guru. Sebelum menjelaskan guru membuka kelas dengan 
memberikan salam kemudian menyapa siswa dan sedikit memperkenalkan 
peneliti dan menjelaskan maksud kedatangan saya. Kemudian karena pertemuan 
kali ini dibarengi dengan pembagian buku dan kamus yang dipesan siswa, 
gurupun meminta dua orang siswa untuk membantu membawa kamus dan buku, 
disela-sela menunggu hampir dua puluh menit. Siswa yang ada dikelas mereka 
membaca Al Qur‟an ada yang sekedar membaca ada pula yang saling menyimak 
hafalan bacaan Al Qur‟annya. Kegiatan tersebut berlangsung sampai guru datang 
kembali membawa kamus kemudian membagikan kepada siswa yang 
memesannya. Setelah selesai membagikan buku dan kamus guru mulai 
mengkondisikan siswa kembali.  
Guru kemudian memeriksa kehadiran siswa, setelah itu guru mulai membahas 
materi namun sebelm itu guru meminta siswa untuk mereview kembali materi 
pada pertemuan lalu, siswa diminta guru untuk membaca catatan mereka di buku 
masing-masing. Sama seperti kelas putra guru menggunakan komunikasi dengan 
siswanya menggunakan bahasa bilingual mixing antara bahasa Inggris dan bahasa 
Indonesia. Setelah waktu membaca selesai, guru meminta siswa untuk menutup 
buku catatannya, lalu untuk merefresh kembali ingatan siswa tentang minggu lalu, 
guru menunjuk siswa-siswa dengan menyembutkan nama siswa untuk diberi 
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pertanyaan dan diminta untuk menjawabnya, kelas cukup responsive dan aktiv 
terlihat siswa yang diberikan pertanyaan mampu untuk menjawab dengan benar.  
Pada pertemuan lalu guru sudah memberikan materi tentang pronoun kemudian 
pada pertemuan kali ini guru focus memberikan latihan soal kepada murid, guru 
menuliskan ada sepuluh soal yang ditulis di papan tulis dan siswapun ikut 
mencatatnya di buku tulisnya masing-masing, dan mengerjakan sendiri-sendiri. 
Setelah itu guru menunjuk sepuluh siswa untuk mengerjakan dan menjawab soal 
yang dan tuliskan dipapan tulis jawabannya. Siswa yang ditunjuk satu persatu 
mulai maju dan menuliskan jawabannya. Dari nomor satu sampai sepuluh selesai 
kemudian guru mengajak siswa untuk mengoreksi bersama-sama jawaban yang 
sudah diberikan. Sambil mengoreksi guru juga menjelaskan alasan mengapa 
jawabannya seperti itu.  
Setelah selesai siswa diminta untuk menghitung berapa jawaban yang benar dan 
berapa jawaban yang salah, lalu guru memberikan kesempatan kepada siswa 
untuk bertanya, ada satu dua murid yang bertanya namun tidak sebanyak dikelas 
yang putra. Gurupun menjawab pertanyaan yang diberikan. Karena bel sudah 
berbunyi guru menutup kelas dengan membaca hamdallah bersama-sama dan 
mmberikan salam 
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APPENDICE  2 
INTERVIEW ENGLISH TEACHER 
Hari/tanggal   : 30 Agustus 2018 
Kegiatan  : Wawancara dengan guru bahasa Inggris  
Objek Wawancara : Umi Farisiah, S.Pd,.M.Pd. 
Lokasi   : MA Al Hikmah 2 Benda 
Pewawancara  : Siti Nur Maela 
Peneliti : Sebelum terima kasih atas waktu yang diberikan, ini mau wawancara  
dan sedikit ngobrol juga tentang pengalaman njenengan untuk bekal saya 
mengajar nantinya 
Guru  : Iya mbak 
Peneliti : Yang pertama apakah menurut mom faris dalam mengajar, RPP itu  
menjadi  patokan  utama dalam mengajar? 
Guru : Yaa saya termasuk tipe guru yang tidak terlalu apa yah tidak tergantung 
pada RPP, dulupernah membuat RPP seperti itu tapi ternyata kondisi kelas 
itu tidak memungkinkan saya untuk menerapkan RPP yang sudah saya 
rencanakan di rencana pembelajaran, maka dari itu maka mau tidak mau 
saya harus merubah rencana dari apa yang sudah saya buat, jadi saya tipe 
guru yang tidak terlalu saklek harus seperti ini itu.Tapi saya lebih melihat 
kondisi anak sih, dan disini RPP hmm tidak baiknya saya yah maksudnya 
apa sih terlalu, kadang pengajaran menjadi kaku karena kan memang di 
RPP K 13 itu kan semua sudah ditentukan sekian menit kegiatan belajar 
mengajarnya seperti itu, harusnya kalau mau bikin RPP harusnya ada 
beberapa versi, jadi ketika keadaan seperti ini RPP harus seperti ini ketika 
seperti ini harus begini dalam waktu yang sama dan materi yang sama 
harus dengan RPP yang B, kalau ternyata A, B tidak bisa berarti harus 
menggunakan RPP model C, harusnya kan seperti itu kalau dari kemarin 
pas kuliah itu malah bagusnya itu RPP nya kita yang ada di Indonesia itu 
terlalu kaku dan tidak aplicable malah bagus kalau teaching scenario itu 
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yang bagus, jadi kalau skenario pembelajaran itu malah lebih detail tidak 
cuma isinya seperti yang tertulis saja tapi aplikasinya juga sama sekali 
tidak seperti RPP yang dibuat seperti itu, karena di Indonesia guru-
gurunya seperti itu jadi membuat RPP itu guru-guru itu tidk membuatnya 
sebagai patokan mengajar cuma pelengkap administrasi saja. san saya 
seperti itu kadang saya di kelas itu tidak bisa kalau harus di samakan 
hanya RPP sebagai patokannya, apalagi misalnnya saya mengajar, saya 
mengajar kelas dua itu ada tiga kelas, biasanya kalau membuat RPP kan 
untuk semua kelas RPP nya cuma satu itu tidak bisa untuk di terapkan, 
karena setiap kelas mempunyai ciri dan karakter yang berbeda-beda, jadi 
kalau memang bener-bener pengin ideal bikin RPP itu RPP nya ada 
beberapa versi dan setiap kelas dibedakan seperti itu, karena kan ya tahu 
sendiri disini anaknya bisa cepet disini tidak bisa ternyata saya membuat 
RPP yang untuk pemahaman anaknya cepat ya nanti kasihan dong kelas 
yang lain, jadi kesimpulannya saya lebih melihat kondisi kelas dan anak-
anaknya 
Peneliti : Dalam proses pengajaran bagaimana sih kemudian seorang guru  
  memposisikan siswa dan bagaimana juga memposisikan diri menjadi 
guru? 
Guru : Ya jadi kesiapan siswa  di kelas itu sangat penting yah jadi makanya saya  
membuat ada beberapa regulation di kelas saya itu yang jelas opening 
yang beberapa guru melakukannya misalnya absensi itu kan untuk mencek 
kehadiran siswa apakah sudah siap atau belum kemudian ya tidak akan 
dimulai sebelum mereka siap, intinya saya mempersiapkan mereka dulu 
lah, mereka iu disini oke lah kita kan learning jadi kita harus counsiously 
harus dengan sadar iku kan biar masuk materinya, jadi saya haru 
memposisikan dan men setting dulu mereka bener-bener siap, saya ada 
beberapa kegiatan yang membuat mereka bersiap-siap, jadi sebelum 
masuk ke materi itu ada inovasi saya menyebutnya the student of the day, 
jadi disitu saya panggil satu nama siswa dalam pertemuan itu dan on the 
spot yah impoptu itu tanpa ada persiapan sebelumnya ya itu paling tidak 
ya membuat mereka untuk tambah siap, kalo sudah seperti itu saya dapat 
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pelajaran ini saya akan dapat pelajaran gitu, kalau perihal memposisikan 
diri dalam kelas saya selalu bilang kepada anak-anak biar mereka itu 
psicologically scquit merasa aman mereka merasa bebas mungkin di kelas 
mela dulu juga saya pernah jangan anggap saya sebagai guru kalian 
biasanya anak yang paradigmanya itu kan guru itu yang galak jadi saya 
kalo mau kaya gini nanti dimarahin atau apa kalau saya sering bilang di 
awal masuk kelas itu just consider me as your friend partner in learning 
jadi partner belajar saja karena sesungguhnya saya juga belajar dari 
mereka kan jadi saya sering meminta you learn something from me i learn 
somthing from you too jadi saya akan mmemberikan apa yang saya punya 
apa yang saya tahu kalian juga semisal tahu sesuatu yang belum saya tahu 
kalian juga harus memberi saya jadi intinya itu proses, saya bukan 
mengajari saya cuma mentransfer yah memberikan kemudian mereka 
harus memberikan jadi saya membuat intimated relationship kaya gitu lho 
hubungannya itu lebih intim lebih enak ya jadi anak ya saya juga tidak 
tahu yah karena baru balik mengajar lagi tapi sebelum-sebelumnya seperti 
itu, mereka ketika saya ngomong kecepetan mereka mau menyela dan 
mengingatkan "Mom terlalu cepat" okey mungkin sekarang jarang ditemui 
ketika belum paham ini bisa diterangkan lagi, masih ada yang seperti itu 
dan membuat mereka agak sedikit aktiv lah walaupun tidak terlalu aktiv 
tapi ya terus kemudian membuat kelas aktiv itu ya saya mencoba membuat 
reward time saat memberikan kuis semacam seperti itu. 
Peneliti : Terus ini mom kendala yang dirasakan dalam mengajar itu apa sih ketika  
  mengajar di kelas apa kendalanya? 
Guru : kendalanya itu, bukan kendala sih yah tapi ini lebih ke tantangan apalagi di 
sekolah kita ini kan pondok, jadi di pondok itu mengantuk tidak apa yah 
tidak bisa tertahankan, saya bukan tipe guru yang kalo gini harus, 
walaupun di awal kita sudah meyepakati kontak, kontrak belajar kita itu 
nanti gimana kalian harus mempelajari seperti ini saya harus seperti itu, 
kita seperti ini kamu minta saya seperti apa sudaah ada seperti itu tapi 
nanti kedepan-kedepannya itu, saya kalo ada mungkin sedikit yang 
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melenceng dari kontrak itu, tidak bisa dengan tegas seperti itu, jadi saya 
ngasih tarik ulur kasihan yah, jadi kalo begitu-begitu yang masih berkaitan 
dengan kontrak atau mungkin pas lagi pembelajaran ngantuk mau 
dibangunin kasihan saya masih sering berat tapi saya bilang kalian boleh 
ngantuk asal kalian faham, jadi maksudnya dia ngantuk pada saat itu tapi 
setelah itu mereka harus tanya sama temannya tentang apa yang tadi saya 
sampaikan di saat mereka tidak ngatuk lagi dan dia tetap faham jadi dapat 
dua-duanya kaya gitu, jadi kalian boleh ngantuk sok saja kalo suruh 
ngerjain pinter ditanya faham kaya gitu jadi ya itu khusnudzon saya yah 
semoga mereka juga bisa berkerja sama seperti itu kan ya ibu-ibu juga sih 
jadi kasihan, kebetulan saya dapat kelas-kelas yang bagus kan yah kelas 
MAK, Emercy mereka kan memang semangat belajarnya sudah tinggi jadi 
kita harus punya semangat belajar sendiri sih tidak ada masalah atau 
mungkin pemahaman mereka belum terlalu cepat ya wajar namanya masih 
belajar jadi saya lebih ke situnya  
Peneliti : Berarti tidak ada kendala yang memberatkan yah mom? 
Guru : Gak ada sih, ya kebetulan karena saya dapat kelas yang bagus itu, kalo 
kelasnya IPS ya gak tau lagi bagaimana belum paham. 
Peneliti : Kemudian ini bagaimana proses pembelajaran di kelas putra maupun  
putri?mom faris kan ngajar di kelas putra dan putri ada strategi yang 
berbeda yang di gunakan dalam kelas putra maupun putri? 
Guru : Saya tidak membedakan yah walaupun banyak teori yang menyatakan kalo 
misalnya tipikal guru perempuan lebih intim, lebih cepat deket dengan 
murid yang laki-laki tapi saya tidak mempersiapan strategi yang khusus 
ketika di kelas laki-laki maupun perempuan jadi memang gaya saya 
mengajar seperti itu ya seperti itu, cuma mungkin dalam prosesnya itu 
ketika di kelas putra saya tidak bisa sebebas seperti di kelas putri jadi kalo 
di kelas putri itu saya akan bebas muter-muter saya akan lebih bebas 
menyentuh muridnya akan lebih bebas ngapa-ngapain gitu lah, tapi kalo 
putra saya akan tetap muter-muter kelas tapi kan gak sebebas seperti di 
kelas putri itu di prosesnya saja sih tapi kalo cara mengajarnya atau 
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lainnya itu tetap sama cuma tidak sebebas putri, kalo misalnya  dulu ada 
pas kebetulan di kelas peminatan itu kan ada puisi atau song kalo di kelas 
putri otomatis saya ya bisa full expression menyanyikan lagu tersebut, jadi 
ada apa sih itu mungkin lebih ke perlakukan ke merekanya yah tapi kalo 
strategi pembelajaran atau gaya mengajar itu sama. 
Peneliti : Terus lanjut lagi mom antara siswa laki-laki dan perempuan itu ada 
  perbedaan yangmeninjol apa tidak? menurut mom faris bagaimana  
Guru : Ya kembalilagi yah karena saya dapat di kelas yang bagus yah dari ketiga  
kelas saya mengajar di kelas MAK, di Emercy tidak jadi perkelas itu kalo 
saya rata-rata yah itu memang di putra itu lebih hidup dari pada di kelas 
putri karena kebetulan di kelas putra itu ada satu dua anak yang memang 
dia itu bagus bahasa Inggrisnya, sering ikut lomba seperti itu jadi dia 
cukup vokal, dia cukup aktiv, seperti itu tapi maksudnya bagus yah karena 
ikut lomba jadi speakingnya bagus yang kemarin kamu lihat juga, tapi kalo 
di kelas putri sebenarnya mereka aktiv dan malah kalau saya hitung 
dengan jari itu lebih banyak sih aktivnya yang putri, kalau sesuai teori 
putri juga kan putri lebih bagus dalam kecerdasan bahasa dari pada putra 
jadi kemampuannya, terus kalau dari hasil pengerjaannya yah memang 
lebih bervariasi yang putra dari seminggu dua minggu saya mengajar 
kemarin itu bahasa yang di keluarkan lebih bervariasi yang putra, tapi ya 
tidak semuanya seperti itu, tapi kalau di jumlah ke aktivan kaya gitu di 
kelas putra itu yang aktiv ya fahmi itu yang sering lomba itu, tapi kalo 
jumlahnya yang aktiv sering tanya dan sebagainya lebih banyak yang putri 
sih cuma kalo di putri level kesulitan atau apanya itu masih biasa 
pertanyaannya tingakat kesulitan dan kritisnya itu masih unggul putra, tapi 
kalo salah satunya lagi kelas yang putri satunya kamu belum sempet 
masuk kelas itu, itu malah lebih silent kelas sebelah itu lebih silent tidak 
ada pemecah suasana kaya yang di kelas satunya itu yang hitungannya 
lebih aktiv, tapi memang kelas putri itu lebih pendiam dari pada kelas 
putra, kaya gitu sih, jadi misalnya kelas A, B, C, kelas C dulu itu yang 
putra-putra apalagi putra kan orang-orangnya ceplas-ceplos, kalo kelas B 
itu ya sering tanya-tanya aktiv, dan yang C itu jadi kalo tanya ya kadang 
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pertanyaannya itu masih belum out of the box, jadi apa yah beda tipical 
think nya gitu. 
Peneliti : Lalu solusi yang kemudian mom faris berikan apa, ya setidaknya untuk 
 menjadikan siswa aktiv dalam kelas? 
Guru :  Ya itu saya lebih yang kaya ngejar-ngejar mereka untuk ngomong, jadi 
saya lebih mendorong siswa untuk bertanya, kalo di kelas yang lain kan 
tanpa diminta bertanya mereka sudah aktiv bertanya jadi saya lebih 
memberikan waktu merek untuk bertanya bahkan mulai saya ngajar yah 
lebih membuat mereka agar analisisnya itu kemampuan analisisnya 
berkembang jadi jarang misalnya pertama masuk kelas langsung materi 
gitu saya biasanya memberikan potongan dari materi itu mereka untuk 
menganalisis seperti itu jadi mereka mulai mikir-mikir seperti itu jadi saya 
lebih menstimulasi mereka supaya lebih mau ngomong ketika yang aktiv, 
mereka sudah termasuk kelas silent yah yang ngomong itu-itu saja ketika 
mau menjawab pun saya bilang coba dong yang lain dulu. 
Peneliti : Lalu terkait mungkin ini saya ulangi lagi terkait kendala, tadinya kan  
kendalanya siswa mengantuk kalau untuk antara laki-laki dan perempuan 
dikelas itu ada kendala tertentu atau tidak, kalau ada apa saja? 
Guru : Kalau  di kelas yang saya masukin itu kalo di kelas laki itu kendalanya 
mereka sering telat, agak kurang disiplin, kebetulan mereka kan makanya 
pake catering di pondok yah dan pakai kotak makan, nah jadi kebetulan 
saya kelasnya habis dhuhur dan cuma satu jam jadi sampai saya selesai 
gak masuk jadi di awal mereka nihil nanti di kelas saya ada dua atau tiga, 
ketika di taya kemana katanya piket ambil makan, ada yang ditanyain lagi 
kenapa gak tahu gitujadi kita agak sedikit teledor yah jadi agak kendala 
sendiri menurut saya itu, tapi ya kalo memang alasannya seperti itu 
mungkin ya bukan salah siswanya juga, kalo yang di kelas putri nggak ada 
sih kalo masalah mengerjakan tugas ngumpulin tugas sebelum  saya 
melihat, kalo dulu-dulu sih sama mereka cukup responsible sih misal ada 
tugas-tugas mereka mengerjakan dengan baik.     
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INTERVIEW ENGLISH TEACHER 
Hari/tanggal   : 27 Agustus 2018 
Kegiatan  : Wawancara dengan guru bahasa Inggris  
Objek Wawancara : Nur Hidayah Imani, S.Pd 
Lokasi   : MA Al Hikmah 2 Benda 
Pewawancara  : Siti Nur Maela 
Peneliti : Sebelumna terimakasih untuk waktunya nggeh bu,saya mau wawancara 
dan sekalian ngobrol-ngobrol biar saya tambah pengalaman juga dari 
njenegan, untuk yang pertama dalam mengajar khusunya bahasa inggris 
itu RPP itu jadi patokan utama apa gak sih bu? 
Guru : Ya kalau di awal mengajar memang patokan utamanya pakai RPP tapi 
karena kebetulan saya itu mengajarnya selalu di kelas yang sama, jadi RPP 
itu kan satu semester di buat di awal tapi karena saya mengajarnya itu 
kelasnya kelas sama kelas X kelas X trus yah dan kelas XI kan baru kali 
ini jadi ya saya sudah hafal gitu yah, jadi biasanya kalau di awal semster 
saya buka-buka lagi. 
Peneliti : Berarti masih pakai RPP yang sama gitu yah mom  
Guru : Ya sama jadi tidak selalu di bawa ke kelas gitu ya gak, oya berarti ini ini, 
terus juga nanti menyesuaikan kondisi kelas karena setiap kelas itu kan 
berbeda-beda perlakuannya ada kelas yang lambat ada kelas yang cepet 
jadi dari segi assasement atau penilaiannya pun berbeda, soalnya tiap kelas 
berbeda tipe, kalau kelas ini lebih susah satunya lumayan, semisal ada 
kelas anak EDS nya kan mungkin lebih complicated yang kelas IPS IPS 
inisoalnya lebih mudah atau jumlahnya bisa di kurangi  
Peneliti : Berarti di sesuaikan juga dengan kondisi kelas dan jurusan yah mom? 
Guru : Iya begitu, kalo mengajar di kelas putra atau putri disesuaikan gender juga,  
karena kan memang cenderungnya kelas putra itu lebih lamban dalam 
artian memang di kelas itu kurang responsif dibandingkan kelas putri 
sehingga lebih lama, terus juga biasanya dari segi penilaian juga berbeda 
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misalkan diminta untuk writting text, misalkan yah kadang harus di tuntun 
dulu diberi contoh dulu ada kerangkanya dulu baru nanti suruh 
mengembangkannya lagi, tapi di beberapa kelas kan ada yang cepat jadi 
gak usah dituntun cuma temany saja silahkan dikembangkan.   
Peneliti : Lalu ini dalam proses belajar mengajar di kelas khususnya, bagaimana  
kemudian memposisikan peserta didik itu seperti apa? apakah kemudian di 
jadikan seperti teman atau seperti apa. 
Guru : Ya memang idela kalau di Kelas itu guru sebagai mediator yah ya sebagai 
teman,hanya saja memang kalo disini di beberapa kelas yang memang 
kelasnya yang tidak begitu responsif itu harus benar-benar dituntun, 
misalkan harus sering keliling-keliling harus ditanyain satu-satu jadi 
memang memposisikan peserta didik ini juga tergantung pada kondisi 
kelasnya kalau disini cenderung anak-ankanya kalau di ajak sharing curhat  
itu semangat sekali tapi kalau ps pelajaran itu yah begitu, memang 
posisinya kalau kata guru lain saya terlalu baik karena jarang memberikan 
punishment lebih seringnya misalkan kalau telat atau apa punishmanent 
nya ringan-ringan jadi memang beda dengan guru yang lain yah, guru lain 
sering memberikan punishment membuat anak jera, cuma memang kalau 
saya disesuaikan dengan kondisi kelasnya ada yang memang 
memperlakukan dengan tegas ada yang biasa, apalagi kalau kelas X, kelas 
X itu saya belum bisa bener-bener keras begitu yah, ya masih ada 
keringanan-keringanan misalkan telat ataau terlambat mengumpulkan itu 
ya hanya memberikan punisment misalkan tambah tugasnya jadi tidak 
begitu berat, biasanya kalau gur yang lain biasnya suruh ngepel, atau apa 
misal gak bawa kamus nanti ada punishmant, memang kelas Xdan XI juga 
berbeda perlakuannya, kelas XI karena memang lebih bisa dikatakan 
dalam tanda petik lebih mapan begitu yah harus lebih siap, kalau kelas X 
lebih santai, tapi tentunya memang posisinya kalau bagai saya sendiri guru 
itu not only transfering knowledge tidak hanya transfer pengetahuan tapi 
transfering value atau nilai, karena memang kala sekarang yang lebih 
dibutuhkan itu lebih ke attitude mereka bukan sekedar pengetahuan, tapi 
ya kadang seringlah di kelas ketika membahas teks apa akhirnya jadi cerita 
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misalkan oh ini bagus teksnya, temanya bagus kadang akhirnya jadi cerita  
ya itulah pengalaman dan lain-lain, biasanya anak ebih suka seperti itu, 
kalao saya materi teks-teks itu lebih sering ke ulangan dan memorizing 
vocab hafalan kosa kata itu sampai sekarang masih saya tekankan karena 
memang dari segi kemampuan vocab dan perbendaharaan kosa kata 
mereka itu masih rendah kata-kata yang umum banyak yang ndak tahu jadi 
saya lebih drill ke vocabnya. 
Peneliti : Kendala apa yang dirasakan ketika mengajar di kelas? Mungkin siswa  
ribut atau apa?  
Guru : Sebearnya kalau ribut sih gak malah saya senang yah kalau ributnya soal  
pelajaran, justru malah kendalanya itu kurang responsif, jadi lebih sering 
siswa itu ketika ditanya sebuah pertanyaan, saya tanya sendiri dijawab 
sendiri jadi cenderung seperti itu, mungkin karena IPS yah tapi ketika saya 
mengajar di MAK malah kadang siswa tidak hanya bertanya tapi 
memberikan respon bahkan mengkritik atau mengoreksi ketika gurunya 
salah atau penjelasannya salah itu dikoreksi sama mereka jadi lebih 
berkembang yah ketika mengajarnya MAK, Emercy. kalau di kelas MAK 
saya pernah merasakan itu jadi istilahnya punya rasa ingin tahu yang tinggi 
dan gurupun harus mempersiapkan materi dengan baik well preparation 
karena memang pertanyaannya sering kali materi yang tidak terduga tidak 
hanya materi tapi yang lain, kalau IPS itu benar-benar kendalanya adalah 
stagnan gitu yah, karena mengajarnya cuma itu dan juga apa namanya 
anaknya juga kurang responsif sehingga kurang berkembang    
Peneliti : Jadi kalau seperti itu guru bingung siswa sudah paham atau belum yah 
bu? 
Guru : Iya tidak bisa membedakan antara paham atau tidak, bisa membedakan 
paham atau tidaknya yah di tes gitu yah dari hasil akan ketahuan tapi 
ketika ditanya tidak ada respon sama sekali, paham atau  belum gak ada 
yang berani meskipun sebenarnya bingung cuma tidak bisa menyampaikan 
atau tidak mau menyampaikan atau mungkin cuek, karena ada beberapa 
anak yang menganggap bahasa inggris itu sulit sehingga mungkin tidak 
enjoy begitu, jadi seringnya tanya sendiri jawab sendiri  
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Peneliti : Lalu sejauh ini solusi yang kemudian dimunculkan itu bagaimana mom?  
Guru : Sebenarnya kalau misalkan kelasnya itu ada anak-anak yang memang  
menonjol biasanya saya minta menjelaskan di depan kelas, seringnya 
kalau yang menjelaskan temannya itu malah pada tanya, mereka jadi gak 
malu bertanya, atau bisa juga didekati secara individu saya biasanya 
keliling, kalau misalnya duduk saja gak ada yag tanya tapi ketika sudah 
gurunya jalan menghampiri siswa, jadi memang pendekatannya harus 
personal gitu yah, akhirnya bertanya mereka ini kenapa ini kenapa itu, jadi 
pendekatannya personal ya memang mungkin iklim atau kondisi kelasnya 
yang berbeda, tapi ada beberapa kelas yang cenderung aktif cerewet ya 
ada, misalkan kalau di kelas XI IPS 1 misalkan cenderung cerewet dan 
banyak bertanya, IPS 2 juga lumayan iya, tapi ada kelas yang benar-benar 
pasif sekali, jadi ngantukan juga sehingga kurang bisa terukur 
kemampuannya, bisa diketahui ya dari hasil tes tertulisnya. Ada yang 
misalkan disuruh maju itu sangat sulit ya ada yang gampang ya ada. 
Peneliti : Bagaimana proses belajar mengajar di kelas putra maupun putri, adakah 
perbedaan atau bagaimana mom? 
Guru : Tentuya berbeda memang seperti yang tadi saya sebutkan kalau di kelas 
laki-laki itu mereka cenderung lebih aktif dalam artian cerewet itu yah gak 
malu-malu, tapi sering kali apa yang mereka tanyakan tidak berhubungan 
dengan pelajaran malah ke hal-hal yang lain, kemudian juga harus lebih 
sabar lagi karena memang apa yah cendrung lebih malas kadang catatan 
saja kan hal yang sepele yah, mungkin kalau tugas-tugas telat mungkin 
biasa yah tapi kalau catatn benar-benar mereka yah, saya kan setiap mau 
semester atau sebelum semester atau ts itu pasti kan saya cek catatan 
bukunya, dari catatan itu benar-benar blank kosong alasannya kadang 
bukunya hilang dipinjam temannya lah akhirnya kan ya sudah siswa harus 
mencatatn dari awal itu harus bolak balik ditanya jadi benar-benar apa yah 
ekstra perhatian, kalau menjelaskan juga harus lebih dari satu kali begitu 
jadi tenaganya memang lebih banyak mengajar kelas putra dari pada putri  
Peneliti : Kalau di putri kendalanya apa? 
Guru : Kalau di kelas putri kadang tidak responsif, ngantukan tapi mislakan kalau  
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serius ya paham, kalau putra itu cenderungnya cuek, cueknya itu benar-
benar cuek seperti menyepelekan begitu tatapi kalau di kelas tertentu ada 
anak yang menonjol atau ada anak EDS nya lha itu bisa membantu, 
biasanya anak EDS yang suruh menjelaskan kembali atau memulai 
diskusi, kalau disksi pasti anak EDS nya disebar biar anak atau siswa yang 
tidak tahu bisa ikut aktif juga, dan biasanya lebih lama waktunya, misalkan 
satu bab empat kali pertemuan di kelas putri, kelas putra bisa lima smapai 
enam kali pertemuan, karena lamban juga  
Peneliti : Lalu cara menanggulanginya bagaimana mom?   
Guru : Ya jadi biasanya teori dan latihan itu latihannya kelas putra bisa jadi lebih  
sedikit dari putri, misal materi yang berkaitan dengan teks, teks itu kan 
banyak sekali yah, biasanya teks dari seumber lain, itu nanti dari sumber 
buku saja buku yang mereka pegang, tapi kalau waktunya masih kan bisa 
soal-soal ujian nasional misalkan soal-soal teks nanti dibahas atau dari 
buku lain begitu, tapi kalau kelas putra memang cenderung kalau 
kekurangna waktu itu pas materi listening nya lha itu yang jadi korban, 
jadi kelas putri listening nya dua kali putra hanya sekali  
Peneliti : Tapi secara keseluruhan materi bisa disampaikan yah mom? 
Guru : Iya tersampaikan, tapi kadang secara penilaian putra lebih bagus dari pada  
putri, mungkin secara kongnitif putra itu bagus hanya saja malas, kalau 
putri kan yang saya nilai tidak hanya kognitifnya tapi dari ya saya lihat 
kerapihan catatan, ketepatan waktu mengumpulkan tugas itu ada nilai plus 
meskipun secara kognitif dia nilainya kurang tapi dari apresiasinya, rajin, 
sikapnya bagusnya otomatis bisa membantu nilai, kalau putra kan 
pertimbbngannya kan wah ini anaknya malas banget dan lain sebgainya, 
kalo putra itu sering kalau 50 soal hanya salah satu atau dua itu ada kalau 
memang benar-benar rajin, kan ada yang rajin. jadi secara kecerdasan 
mereka lebih menangkap hanya saja malasnya, kalau putri lebih rajin ya 
mungkin usahanya kurang. kalau misalnya putra yang mau membaca dan 
belajar biasanya bagus lebih tinggi kadang rata-ratanya jauh di atasnya 
putri. Hanya itukan tidak jadi patokan utama yah nilai akhir itu karena ada 
hariannya, lha itu sebenarnya kalau nilai akhir semester itu putra yang jauh 
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lebih tinggi tapi kan nanti akrena dibagi denga nilai harian dan sebagainya 
nanti nilainya tetap tinggi putri kalau putra cenderung tugas itu kalau tidak 
ditagih gak mungkin  ngumpulin jadi gak ada inisiatif untuk menutupi 
kekurangan nilai itu gak ada, kalau putri kan saya berikan saja langsung 
cari dan ada kemauan untuk memperbaiki. 
Peneliti : Kemudian solusi yang kemudian dimunculkan karena putra tadi malas  
solusinya apa mom? 
Guru : Kalau itu mungkin tidak hanya pelajaran bahasa inggris saja yah semu  
pelajaran itu memang harus ada reward atau punishment untuk siswa, 
sebanarnya ini yah kadang dikasih reward dengan punishmant itu jauh 
lebih berpengaruh diberikan punishmant, biasanya kan harusnya yang 
berpengaruh pemberian reward biar menjadikan mereka itu misal yah 
kalau dapat nilai 9 nanti mendapat reward apa, ternyata kurang begitu 
menjadi pengaruh. 
Peneliti : Biasanya njenengan memberikan punishment berupa apa mom? 
Guru : Punishmantnya biasanya suruh translete  
Peneliti : Berarti masih berkaitan dengan pelajaran bahasa inggris yah mom  
   Punishmentnya? 
Guru : Iya atau biasanya membuat surat dengan bahasa inggris, misalkan ada 
materi tentang wish and hope, tapi disertai dengan barang pensil atau apa 
nanti ditujukan untuk anak yatim atau anak kecil gitu yah, pokoknya 
punishmant nya yang ada hubungannya dengan materi pelajaran. 
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INTERVIEW ENGLISH TEACHER 
Hari/tanggal   : 29 Agustus 2018 
Kegiatan  : Wawancara dengan guru bahasa Inggris  
Objek Wawancara : Titut Fajar Suryani, S.Pd 
Lokasi   : MA Al Hikmah 2 Benda 
Pewawancara  : Siti Nur Maela 
Peneliti : sebelumnya terimakasih untuk waktunya yah mom, sambi, saya ya minta  
pengalaman njenengan untuk bekal saya mengajar nanti, untuk yang 
pertama menurut mom titut dalam mengajar RPP itu menjadi patokan 
utama apa tidak? 
Guru : Pada awalnya sih iya yah, tapi kalo kita udah masuk kelas apalagi kan 
anak-anak disini kan gak kaya anak diluar jadi akhirnya ya lihat kondisi 
anak, kalau kita hanya berpatokan RPP ketika mereka seperti itu kita gak 
bisa menghidupkan mereka tetep sih apa yang mau kita ajarkan itu, 
mungkin untuk materi ya patokannya RPP tapi kalau untuk caranya sih 
improve saja di kelas, kalau anak ngantuk akhirnya ya harus diselingi apa 
yang bisa bikin hidup di kelas    
Peneliti : Dalam proses pengajaran bahasa Inggris bagaimana memposisikan 
seorang siswa dan bagaimana memposisikan diri menjadi seorang guru, 
tadi saat observasi di kelas siswa terlihat sangat friendly dengan 
njenengan, jadi memposisikannya bagaimana apakah siswa ada batasan 
dengan guru ataukah siswa dan guru itu bagaikan teman? 
Guru : Ndilalahnya anak-anak di Pondok itu kan tetap tahu batasan yah gak tahu  
kalau di sekolah bagaimana,ya mereka sih tanpa dikasih tahu harus nurut 
mereka sudah tahu batasan, tapi disini yang penting itu menurut saya biar 
sama-sam enjoy di awal sudah disampaikan kalau kamu ingin belajar ya 
terbuka saja, semisal belum paham ya bertanya kalaupun siswa tanya saya 
gak tau ya intinya saya juga bukan satu-satunya sumber yang tahu jadi 
diawal sudah dikasih tahu jangan sungkan lah jadi kalau sungkan nanti 
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akhirnya gak enak di kelas. saya sih gak pernah ngomong membatasi apa 
yah kamu itu murid dan saya guru, tapi secara otomatis anak-anak kan ya 
sudah pada ngerti, cuma tinggal mengajak mereka ayolah belajar bareng 
kan saya disini cuma membantu, membantu kalian belajar yang belajar kan 
kalian, kalau kalian tidak bisa membantu diri sendiri ya bagaimana saya 
bisa membantu.       
Peneliti : Kendala apa yang dirasakan ketika proses belajar mengajar di kelas? 
Guru : Yang paling susah itu menumbuhkan minat anak terhadap bahasa Inggris,  
karena kalau ndak minat ya di kelas malas-malasan terus terkadang anak 
putra malah kebanyakan yah akhirnya ya ngantuk gitu, yang tadinya gak 
ngantuk tapi karena kurang minat jadi berpengaruh, untungnya materi 
bahasa Inggris gak terlalu banyak di kelas XI jadi bisa dibawa santai, 
merekanya dikasih stimulus lah biar paling tidak mereka bangun dulu lah, 
terus mau apa yah, kadang yang tidak suka bahasa Inggris itu jadi da kalo 
yang anak-anak kelas dua itu kalo gak suka ya sudah lah sedatangnya saja 
karena kan kadang dari pada di alfa akhirnya datang, kalau yang sudah 
kelas tiga itu beda, kamu itu sudah kelas tiga sudah lebih memikirkan 
kahrnya mau gak mau ya mengikuti 
Peneliti : Terus mungkin solusi apa yang kemudian mom titut berikan ya 
setidaknya untuk membuat anak-anak suka bahasa Inggris  atau tertarik, 
tadi kan kendalanya anak tidak suka begitu   
Guru : Ya yang pertama karena saya sendiri tidak suka kelas spaneng karena kan  
bahasa yah, jadi yang pertama ya akhirnya dibawa selingi games atau 
bercandaan kalau misal bikin contoh kalimat, bikin kalimat ya yang 
sekiranya bikin ramai akhrnya kan anak-anak pada ya bangun dulu sih, 
terus kalau kasih contoh kalimat itu ya yang simpel-simpel dulu, kasih 
tahu ke mereka bahwasannya itu gak susah bikinnya itu kaya gini, kalau 
kamu mau ndengerin pasti kamu bisa, yang pertama sih pastinya nasehatin 
sih, terus ngasih tau mereka juga paling gak ngerti lah kalau mereka gak 
mau, jadi kalau ada seuatu gak terlalu buta banget karena itu juga kan ilmu 
yang bermanfaat, yang susah itu kalau ngasih tau terutama ke anak putra, 
susah ngasih taunya. 
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Peneliti : Ada atau tidak berbedaan metode atau strategi yang di gunakan dalam 
kelas baik kelas putra maupun putri   
Guru : Metode yah sama sih sebenarnya yah mbak metodenya sama, kan  
perbedaannya kalau anak putri lagi kelihatan loyo cerita dulu ngobrol 
walaupun itu tidak sesaui materi ngobrol ya 15 menit lah karena materinya 
juga gak terlalu banyak yah ngobrol sesuatu yang kayaknya bikin mereka 
tertarik, kalau sudah kembali semangatnya baru ke materi, kalau anak 
putra ngobrol sih kadang-kadang lebih ke games nya      
peneliti : Kemudian adakah perbedaan menonjol antara siswa putra maupun siswa 
putri 
Guru : Dalam hal apa? 
Peneliti : Dalam hal menangkap materi atau dalam hal tingkah mereka di kelas 
begitu 
Guru :  Kalau tingkat penangkapan materi itu setiap tahun beda yah tergantung  
kemampuan anaknya masing-masing juga sih mbak, sebenarnya kalau 
anak-anak putra itu ada satu dua yang pintar tetapi ketika lingkungannya 
itu pada malas akhirnya kebawa, lha yang putri cenderung takut, 
maksudnya takut gak bisa akhirnya pada nurut, kalau putra nggak kalo gak 
bisa ya sudah. 
Peneliti : Terus kendala ketika mengajar di kelas laki-laki dan perempuan ada 
perbedaan atau sama mom? 
Guru : Minatnya yah, tapi anak putri mungkin banyak juga yang gak minat cuma  
mereka kan lebih nurut kaya gitu, maksudnya begini mereka belajar di 
aliyah apa yang harus mereka pelajari ini-ini kan sudah ditentukan dan 
mereka mengikuti nurut ngikuti, kalau anak putra kecenderungannya 
seperti itu, jadi kalau di nasehatin, kalian harus datang jangan banyak alfa, 
setelah itu ya sudah mereka asal datang saja.   
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INTERVIEW ENGLISH TEACHER 
Hari/tanggal   : 28 Agustus 2018 
Kegiatan  : Wawancara dengan guru bahasa Inggris  
Objek Wawancara : Evi Widia Ningsih 
Lokasi   : MA Al Hikmah 2 Benda 
Pewawancara  : Siti Nur Maela 
Peneliti : Sebelumnya terima kasih untuk waktu yang diberikan mau ngobrol 
ngobrol sekalian sharing juga terkait pengalaman mengajar, untuk yang 
pertama dalam mengajar apakah RPP menjadi patokan utama ketika 
mengajar di kelas? 
Guru : Jujur saja untuk RPP saya mungkin, kegunaan RPP untuk mengajar itu  
tidak menjadi patokan utama, saya sringnya menggunakan mapping gitu 
untuk materi hari ini apa saya buat mapping. karena saya mengajar di kelas 
KP blum dianggap sebagai seperti sekolah umum seperti biasanya, jdi saya 
mmbuat sendiri mapping nya, dan disesuaikan dengan situasi dan kondisi 
kelas juga. 
Peneliti : Kemarin kan saya sempat melihat sewaktu observasi njenengan kan 
sangat friendly dengan anak-anak, sebenarnya dalam proses belajar itu 
bagimana memposisikan seorang siswa kemudian memposisikan sebagai 
guru itu seperti apa? 
Guru  : Kalau saya lebih senang memposisikan sama jadi sebagai teman belajar  
mereka, jadi ketika saya memposisikan sebagai teman belajar mereka 
maka mereka tidak akan malu kalau mau bertanya, ini sih apa ini apa 
seperti itu. kebetulan karena jarak usia tidak jauh yah jadi siswa lebih 
terbuka 
Peneliti : Makannya kemarin saat observasi saya lihat siswa aktiv sekali untuk 
bertanya,  lalu ini kendala apa sih yang di rasakan saat mengajar? 
Guru  : Kendalanya mungkin yang pertama karena santri yah, mungkin suatu  
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kondisi mereka waktunya mereka study karena di kelas itu ngantuk 
ngantukan mungkin kalau di sekolah ain gak gitu yah mungkin waktu 
mereka banyak terforsir di pondok sehingga mereka jadi lelah dan 
ngantuk, kndala di kelas ya itu siswa yang mengantuk, maka 
menanggulanginya adalah peraturan jika di kelas saya ngantuk harus 
bagaimana gitu yah atau saya biki permainan dengan mereka . 
Peneliti : Bagaimana proses pembelajaran antara kelas putra dan putri mungkin  
ada strategi berbeda yang digunakan atau bagaimana atau sama saja? 
Guru : Kalau untuk strategi sama saja mungkin untuk spead yah kecepatannya  
dinaikin untuk yang putra kalau yang putri kan gimana yah satu mereka 
lebih banyak dua mungkin karena sifat di anak-anak putri itu pemalu jadi 
kalau tanya agak malu-malu misalkan sudah jelas semuanya gak ada 
pertanyaan lagi langsung kepembahasan yang lain. 
Peneliti : Berarti lebih cepatan mana antara putra sama putri? 
Guru  : Putra  
Peneliti : kalau mengkondisikannya lebih mudah yang mana yang putra atau yang 
putri? 
Guru  : Yang putri 
Peneliti : Lalu ini kesulitan yang dialami ketika mengajar di kelas putra atau putri 
apa mungkin ada kesulitan lain selain tadi mengantuk  
Guru  : Kesulitan yang lain itu kadang ini yah karena pembelajaran grammar ya  
gak ada, ya paling karena belum melihat, sebab ngomong inggris cuma 
sedikit mungkin kalau grammar kan pembelajarannya masih terkait hal 
dasar subjek, objek predikat dan lain-lain, jadi karena ini kelas persiapan 
jadi fokus pada basic grammar, pronunciation, speaking nya kalau nanti 
kelas satu sudah tinggal mengikuti kurikulum yang ada dari sekolah pada 
umumnya begitu. 
Peneliti : Ada apa tidak perbedaan yang menonjol antara siswa laki-laki maupun  
perempuan   
Guru  : Perbedaan yang menonjol seperti yang saya katakan tadi terkait 
kecepatan, terus yang putri itu cenderung malu-malu mungkin karena 
berfikiran masa aku yang gak bisa sendiri, ketika di tanya sudah bisa nanti 
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di aku bilang bisa aja, biasanya seperti itu, kadang saya sudah kasihkan 
soal lho kok tapi saya masih menemukan banyak yang masih salah, lalu 
saya tanya kamu kenapa kemarin katanya sudah paham semuanya iya 
paham, mungkin cenderung itu putri belum berani untuk mengatakan saya 
pengin diterangin lagi, kalau putra ketika mereka belum jelas mereka akan 
tanya terus sampai mereka paham. 
Peneliti : Terus ini saya juga kan mengikuti yah apakah sebelum ngajar njenengan  
sudah persiapan dulu dengan belajar atau bagaimana  
Guru  : Ya itu selain mapping saya juga belajar terlebih dahulu apa yang mau  
disampaikan ya karena berbeda yah antara yang sudah menyiapkan dan 
yang belum jadi saya sebisa mungkin sebentar mungkin atau sbelum 
masuk kelas saya buka bahan ajar atau materi, anak-anak juga mungkin 
ayo pelajaran yang kemarin ta simak lagi jadi saya tahu barangkali mereka 
belum belajar jadi di refresh lagi setiap kali pelajaran, memberi lagi flash 
back lagi sedikit 
Peneliti : Oya tadi semisal anak ngantuk solusi yang diberikan itu bagaimana?  
Guru  : Kalau saya yang pertama biasanya meminta siswa untuk berdiri kalau  
semisal masih mengantuk juga saya meminta siswa untuk keluar untuk 
berwudhu dulu habis itu ke kelas lagi atau semisal siswa ngantuk saya 
minta untuk nyanyi nanti anak-anak yang lain untuk nyanyiin juga, kalau 
semisal hampir sekelas ngantuk saya biasanya membuat game untuk siswa 
agar mereka tidak mengantuk lagi atau ice breaking semisal sudah gak 
pada ngantuk baru dilanjutkan, begitu 
Peneliti : Terus ini untuk meningkatkan motivasi belajar siswa itu biasanya ada 
 trik  tertentu apa tidak, memberi reward atau apa? 
Guru : Iya kalau reward memang berpengaruh sekali yah ketika anak 
mengerjakan dan bukunya di saya saya tunjukan ini lhoyang ini masih 
salah, kalau sudah benar saya beri pujian ya sudah bagus good seperti itu 
tuh sangat berpengaruh atau mungkin ketika siswa yang belum bisa dan 
yang satu sudah bisa saya beri kepercayaan untuk untuk menjelaskan 
kepada temannya yang lain. Dan yang paling penting ketika kamu ingin 
bisa suatu mata pelajaran maka sukai dulu pelajaran. 
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APPENDIX 3 
 
PICTURES 
Observation in class (The students try to translate the text) 
 
 
 
 
 
 
 
 
 
 
 
Some students in front of class try to answer the question by teacher  
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Observation teaching process in class the students write the material 
 
 
 
 
 
 
 
 
 
 
 
The Teacher oversee the students when they are review the mtaerial 
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The Students presentation the material in front of class  
 
 
 
 
 
 
 
 
 
 
The condition in class, the students reading the material 
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The teacher explain the material to students 
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2. LPM Locus IAIN Surakarta - Pimpinan Umum   2017-2018 
3. PAC.Pagar Nusa Kartasura  - Sekretaris    2016-2017 
4. LPM Locus IAIN Surakarta - Pimred Webbsite  2016-2017 
5. HMJ PBI & TBI IAIN Surakarta - Div. Keagamaan   2015-2016 
6. Komunitas Mahasiswa Ngapak - Bid. Kaderisasi  2014-2015  
7.  Pengurus Pon.Pes Al Fattah - Sekretaris    2016-2017 
8. Himpunan Santri Banyumas - Ketua Umum   2012-2013 
C. Skill : 
1. Hard Skill : Office Komputer, Menulis Jurnalistik, Mengelola Website, Video 
Maker. 
2. Soft Skill  : Leadership, Manajemen Organisasi, Lobbying, Konsolidasi Masa, 
Komunikasi 
D. Pelatihan yang pernah di ikuti : 
1. Pelatihan Santri Menulis Se-Solo dan DIY oleh Pusat Study Pesantren  2016 
2. Sekolah Riset Pergerakan        2017 
3. Training Of Instruktur        2016 
4. Sekolah Islam Gender         2015 
5. Sekolah Kepemimpinan        2017 
6. Pelatihan Kader Dasar PMII Sukoharjo     2016 
7. Pelatihan Kader Lanjut PMII Wonosobo     2017 
8. Sekolah Kader Kopri PMII DIY      2016 
9. Sekolah Kader Kopri Nasional PB KOPRI     2017  
10. Pelatihan Santri Menulis oleh Suara Merdeka    2017 
Nama  : Siti Nur Maela 
TTL : Banyumas, 26 Maret 1996 
Jenis Kelamin : Perempuan 
TB/BB : 157 cm/ 50 Kg 
Alamat : Desa Krajan  RT 02 RW 08 Kec.Pekuncen Kab.Banyumas 
Nomor HP : 085329711362 
E-mail : Maylha26@gmail.com 
Moto : Sebaik-baik manusia adalah yang bermanfaat 
    untuk orang lain 
 
